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1. Introduction chapter
1.1 Motivation
Our motivation for doing a study on education in Denmark after the financial recession, 
is based on several key considerations. First of all, we knew that for this semester, we 
needed to produce some actual first hand data, and as such, that influenced our choice 
of subject. Second, having worked together last semester on a project on North Korea, 
we wanted to do something closer to home - this was also a consideration for the data 
we need to produce. Third, we wanted to do a project that could answer questions or 
fears of our own. Those fears being in regard to education, recession, and the current 
and post-education job market. We started the process discussing different possible 
approaches to the subject. Our first thought was to do a comparative study between two 
universities, which we assumed would have different prestige levels, e.g. Copenhagen 
Business School and Roskilde University. Instead of this idea, we ended up deciding on 
our current approach which is analysing the whole university-level educational system 
in Denmark. This way we are able to draw a broader picture of the academic society in 
Denmark, and we think that this is quite relevant for our project. 
1.2 Problem Area
Using a deductive approach of Pierre Bourdieu's concepts, we will look into how or if 
the current financial recession is influencing the youth of Denmark. At the same time as 
we trying to determine if the financial recession has changed students' choice of 
university-level education, from one based on individual wants and needs, into them 
choosing more business/career-minded studies. We will accomplish this by gathering 
first-hand information from students through conducting an online survey. This survey 
will ask questions about the students' choice of education, and their considerations 
regarding the job market. To support our own data we will also use numerical 
figures/statistics from the Danish university applying office on number of applicants on 
different educational subjects. 
4
1.3 Problem formulation and working questions
Problem formulation
How has the economic recession of 2008 affected educational choices in Denmark?
Working question 1
Has there been a shift towards educations with greater career possibilities after the  
economic recession?
Working question 2
Has the Danish government earmarked more money for business studies educations 
compared to other lines of education during the financial recession, and has the 
rhetoric changed?
Working question 3
Has there been a shift in symbolic capital between general education and business 
studies education?
1.4 Project design
This project is designed to provide us with valid answers to our hypothesis of the 
relationship between the economic recession and people's choice of education.
We will begin with an introductory chapter which consists of the problem area and our 
problem formulation with its respective working questions, as well as our motivation 
for doing the project.
In the next chapter, we will start out by defining our use of methods as well as our 
ontological stance and epistemological approach. This will be followed up by a critical 
revision of our data collection methods, and we will also pose and explain our 
hypotheses for the problem formulation and working questions. Furthermore we will 
explain how we have done our data collection, and we will elucidate our research 
design. We will also write about our own role in the research as both students and 
researchers. The chapter will be summed up by a 'delimitations' section.
Moving on to our choice of theory, we will draw upon the ideas of Pierre Bourdieu, 
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such as reflexive sociology and concepts of capital, field and habitus. More specifically, 
we seek to define his concepts clearly with a little help from Richard Jenkins: the writer 
of the book "Pierre Bourdieu" in order for us to use them to analyse the data we have 
collected later on.
The theory chapter is followed by a contextualization chapter that goes more in-depth 
with the case at hand in order to give ourselves, as well as the reader, a clearer image of 
the bigger picture. In this chapter we will also elaborate on some the empirical material 
we have used, primarily the KOT numbers (Danish education applying system), and we 
will explain the characteristics of a financial recession and the Danish education system. 
Next, the three working questions of the problem formulation will be answered with the 
relevant data needed to validate the answers, and to finish off we will discuss our 
findings and conclude the project. Last but not least, we will elaborate on our 
afterthoughts, including a summary of our thought-process throughout the writing of the 
project, and, of course, there will be a literature list and appendices at the very end of 
the project report.
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2. Methodology
2.1 Introduction
In this chapter we are going to outline the methodological background of our project. 
According to Gerard Delanty and Piet Strydom (2003: 4), the term 'methodology' 
derives from a mix of the greek words methodos and logos, meaning “theory of the way 
in which knowledge is acquired”. What we are dealing with is therefore basically 
everything related to obtaining, processing and analysing data.
We will start by explaining the ontological and epistemological standpoints of our 
research and clarify the strengths and limitations of the different approaches. We will 
also elaborate on our applied research method, whether it is inductive, deductive, or 
abductive. After this, we will comment on our use of hypotheses and why we find them 
useful.
As primary data collection is a requirement in this semester's project work, we will 
spend some time explaining how we have carried out our data collection. There will 
also be a description of the concept of a case study, and we will end the chapter by 
elaborating on our own role in the research, both as researchers and as students, and 
some of the general implications our different choices will have on the credibility of our 
work.
2.2 Ontology
Ontology can be described as “modes of reality”, or in other words “ how we view, and 
how we accept that our reality can be explained” (Olsen & Pedersen 2008: 150). It is 
concerned with whether people, societies, cultures, etc., are social constructs or merely 
objective entities. The latter belief is covered by the ontological standpoint of 
'objectivism', and the first, which we tend to follow, is represented by the standpoint 
'constructionism', which argues that the actor is defined and formed by the actors' 
conceptions. We believe that social phenomena are constantly changing, and by this 
they can also affect and change other social phenomena. We do not believe in pure 
objectivity, as researchers (and individuals in general) will never be able to be 
completely immune to the manipulation imposed by their surroundings.
Therefore, our ontological approach is constructionism, as we believe that everything is 
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constructed from or is dependent on variables from the outside.
As for our ontological approach, we realize that our choices have consequences. For 
example, because our constructionist ontology does not consist of definitive truths or 
objectivism, anything we conclude will only be valid as long as our methodological 
choices allow for it.
2.3 Epistemology
Epistemology is about how people see knowledge, and what is accepted as actual 
knowledge (Bryman 2008:19) – it is sometimes referred to as perceptions or forms of 
knowledge. Our epistemological approach is interpretivism, as we believe it is the most 
fitting for us, our ontological approach being constructionism. The contradiction 
between positivism and interpretivism is one of the most important epistemological 
issues, discussing whether people or social phenomena should be studied in the same 
way as objects (Bryman 2008: 13).
We believe that knowledge is subjective, meaning we are researching and analysing our 
way to knowledge, i.e. forming it and trying to acknowledge our findings – 
interpretivism aims at understanding through interpretation. In our view, knowledge is 
formed on behalf of a researcher's own scientific background.
This opposes the more natural scientific-based epistemologies where knowledge is 
formed through definitive, objective truths. Research must be carried out without biases 
and values of the researcher. Interpretivism also emphasizes the differences in how the 
investigated object is seen (Bryman 2008: 19).
2.4 Methods applied
In order to carry out our research in the most advantageous way, we have taken a 
deductive approach by forming a problem formulation and a main hypothesis. Bryman 
(2008) argues that hypotheses are used mainly in experimental quantitative research 
strategies, but as both strategies have both good and bad characteristics, there is no final 
answer as to when which approach should be used. In our case, the use of hypotheses 
can either help us guide the research in an advantageous direction, but it could also limit 
us in our way of formulating the questions of our survey. We are quite certain, though, 
that our hypotheses will only help us.
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We will gather data and try to validate our hypothesis, by analysing this data using 
different theories. Had we chosen to take an inductive approach, we would have started 
out by gathering data, and then try to form a theory on the basis of our findings – one 
could imagine a 'feedback loop' from the end of the research and back to the start. 
Because there is no hypothesis, the researcher can go back and start somewhere else if 
the conclusion does not fit the used theory. Basically, the implications of the research to 
the chosen theory are analysed.
An abductive approach would probably have been possible as well, but we feel that it 
would take us off course. It would simply not give us a sufficient conclusion to our 
hypothesis.
2.5 Hypotheses
In order to construct a proper deductive approach, we have formed some main 
hypotheses for our problem formulation and working questions. These will help us 
direct our research in the right way, and will hopefully provide us with a helpful tool for 
keeping us on track at all times. We will now show the problem formulation and the 
working questions again, and to each point state and explain the appertaining 
hypothesis.
Problem formulation:
How has the economic recession of 2008 affected educational choices in Denmark?
Hypothesis: Due to the economic recession, starting in 2008, there was a shift in 
educational applications towards traditionally higher paid educations.
In order to hopefully validate this hypothesis, we will carry out the aforementioned data 
research. In doing this we will carry out an analysis that can tell us whether our 
assumptions are correct or not, i.e., if there has actually been a change in the number of 
applicants to different educational fields (economics, social science, etc.).
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Working question 1:
Has there been a shift towards educations with a reputation of greater career 
possibilities after the economic recession?
Hypothesis: There has been a rise in applicants for bachelor programs at business 
schools.
Again, we believe that, because of the ongoing financial crisis, there has been a 
tendency of people applying for business school educations. These educations have a 
reputation of higher wage levels and better job security, so in our world it would be 
natural it these subjects has seen a rise in applicants since the recession started.
Working question 2:
Has the Danish government earmarked more money for business studies educations 
compared to other lines of education during the financial recession, and has the rhetoric 
changed?
Hypothesis: The Danish government and media have been more vocal in ‘selling’ 
business studies and other educations leading to highly paid jobs.
With this working question and matching hypothesis we will investigate whether the 
Danish government has spent more money and resources on the business educations 
than before the recession, and also if there has been a change of rhetoric on the topic in 
the media. 
Working question 3:
Has there been a shift in symbolic capital between general education and business 
studies education?
Hypothesis: The financial recession has shifted the symbolic capital value of careers in 
business 
With this last working question and corresponding hypothesis we will bring the work of 
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Pierre Bourdieu into the picture; in order to help us analyse if an education (and later a 
career) in business will provide you with more symbolic capital. This hypothesis is 
somewhat dependent on the hypothesis of working question 1, as there will be little 
reason for a shift in perceived Symbolic capital in the business discipline if the 
educations leading to a job in this particular genre have not seen a rise in applicants.
2.6 Research design
When doing social research, the way in which the researcher gathers his or her data is 
called the Research Design. These different research designs are split up into five main 
categories, and these are the descriptions of the different categories for quantitative 
research (Bell & Bryman 2007: 71):
 Experimental design is when the researcher makes an experimental group and a 
control group and then makes comparisons between them with regard to a 
dependent variable (which is only put upon the experimental group, the control 
group is untouched). 
 Cross-sectional design is survey research or structured observation on one 
sample at a single point in time. It can also be content analysis on a sample of 
documents.  
 Longitudinal design entails research on a single sample over a period of time, 
examples being panel groups and content analysis of documents relating to 
different time periods.
 Case study design is when a researcher makes research on a unique case in order 
to reveal important characteristics about its nature.
 Comparative design relates to the case study, the difference being that a direct 
comparison is made between two or more cases, e.g. a cross-cultural research.  
In this project, we are going to work with the higher educational system in Denmark as 
a closed-group case study, which is defined as “a research design that entails the 
detailed and intensive analysis of a single case” (Bryman 2008: 691). In our case, this 
could be understood in several ways. One option is to see Denmark as a case, as 
compared to other countries. Another option, which is the one we have chosen, is to 
look at the higher educational system of Denmark, as opposed to other parts of the 
Danish educational system. This means that other forms and kinds of education, e.g. 
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primary and secondary school, vocational education etc. are not the centre of our focus. 
Thus, we will also keep the other perception of our case, the one with Denmark as 
opposed to other countries, in mind in the way that we will not at all look at other 
countries.
We are very well aware that this focus will constrain the external validity of our 
research, but we will elaborate on this problem in the delimitations section. To 
understand how the Danish educational system is built up, we will give an explanation 
of the different underlying systems in the contextualization chapter, and later we will 
analyse which considerations pupils are having when applying for a university 
education.
2.7 Data collection
Our primary source of data will come from a questionnaire sent out to Danish university 
students. We have made a number of questions and created a survey with the online 
service SurveyXact, and the questionnaire has been shared on the social network 
website Facebook. We know that this form of distribution can become a problem for us, 
and we will elaborate further on this choice in the delimitations section of this chapter. 
We will however also use qualitative material in the form of books and articles, so while 
the emphasis is on the quantitative data we have produced; it is not the sole focus.
The main difference between the qualitative and quantitative research methods is the 
kind of data used in the research, and how it is collected. In qualitative research, you 
mainly use unquantifiable data, e.g. in the form of a spoken interview. This way it is 
easier to uncover personal views and meanings, but on the negative side it is hard to 
compare the results. When the researcher needs the ability to easily compare the data 
and hereby analyse the correlations and so forth, quantitative data research often comes 
in handy.
The questionnaire, to take an in our case obvious example, is a quantitative way of 
collecting data, meaning that the outcome is easy to quantify and hereby compare and 
analyse. Thus, the two research approaches can interfere, as it is sometimes possible to 
come to the same conclusions with either quantitative or qualitative research strategies:
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“...the distinction is not a hard-and-fast one: studies that have the broad 
characteristics of one research strategy may have a characteristic of the other.  
Not only this, but many writers argue that the two can be combined within an 
overall research project.” (Bryman 2008: 23).
Our questionnaire contains questions about the student's choice of education, and as the 
objective is to find out whether the financial crisis in Denmark have had an impact on 
the educational choice of university students, the questions are formulated in a way that 
excludes other kinds of students.
The first half of the questionnaire contains clarifying questions about age, which 
university the respondents attend, which subject they study, priority, etc. The second 
half addresses the students’ dispositions and expectations regarding prestige, job 
possibilities, wage, and the likes. In this part of the questionnaire we have made closed, 
pre-coded questions which makes them easier to analyse when the research period is 
over. The questions in the second part are all formatted as a Likert scale, meaning that 
the respondents are requested to indicate their level of agreement/disagreement, 
concern, etc. through multiple choices (Bryman 2008: 695). This way the data can 
easily be imported to a computer programme for analysing data, such as IBM's SPSS 
(Statistical Package for the Social Sciences).
We will now go through the questions (the reader can at all times refer to the actual 
questionnaire which is supplied in appendix 1) one by one:
1. In the first question, we ask about the respondent's age. The first group is 0-18 
years, and an answer in this group will automatically exclude the student from 
completing the survey. This is primarily to rule out non-university students, as 
we believe that there are very close to no one under the age of 18 attending 
university in Denmark. The next three groups are sorted in three-year ranges; 
18-20, 21-23, and 24-26. The last group is for respondents from 27 years and 
older. We have chosen to split ages from 21 to 26 years up in three equally large 
groups, as we think these will be the age groups of the most contributors. By 
having equally large groups we will be able to analyse the answers better. A 
delimitation is, however that the age distribution could be a direct consequence 
of the age distribution of our collective friends and family due to the chosen 
distribution method. This will be elaborated on later in this section. 
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2. The next question posed asks what universities the respondents are attending. 
We have stated the seven most common Danish universities, and in the last 
option it is possible to specify your university if it is not one of the first seven 
possibilities. With this question we can sort the respondents by university, and 
this will help us if for instance we choose to search for different prestige/status 
values at the individual universities. A clear delimitation is that as we are 
Roskilde University students, a lot of our fellow Roskilde University students 
will answer due to the distribution method. This can distort our 
representativeness. 
3. The third question gathers information about the subject of the students’ 
educational choices. Using the answers from this question, we will be able to see 
if there is a connection between students' educational subject and, among other 
things, their level of concern about job possibilities when they finish their 
degree.
Again, the distribution of study-fields is affected by the fact that we, as Roskilde 
University social science students, know a large amount of co-students, and as 
such has reached more respondents from that group than any other. The 
distribution itself also presents some delimitations in the sense that it is not 
completely representative if it makes generalizations.
4. In the fourth question, the respondents are asked their level of study (bachelor, 
masters, Ph.d.). This is basically to be able to determine for how long the 
respondent has been studying his/her field, and by comparing the answers with 
those of the next question, we will know exactly how far in the education the 
student is. A delimitation to this question is that, due to the distribution method, 
the majority of our Facebook contacts are around our age and education level, 
which also means that the result is a pretty logical one.
5. This is an elaboration of the previous question, wherein we simply ask when the 
respondent commenced his/her current education.
6. Here, we ask if the education which the respondents are currently studying was 
their top priority when they applied for university. This will show us whether the 
majority of the respondents were accepted at the education they wanted the most 
or not, and it will help us find out if their concerns about job security, wage level 
etc. were 'planned', or if they arose after they began studying.
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7. Now we have all the background information we need, and we can start 
gathering the information we are really interested in. We start out by asking how 
much the current socioeconomic situation affected the respondents’ choice of 
education. This will of course be most relevant for the students that got accepted 
to their top priority education, but will apply to the others as well. The answers 
to this question will tell us how much the respondents have thought about the 
economical crisis in general, and how it can possibly affect their path through 
the educational system and what is waiting on the other side. 
8. We now move on to asking if the respondents thought about the social status or 
prestige of their chosen education when they applied for enrolment. We 
hypothesize that students on e.g. Copenhagen Business School will often have 
put quite a lot of emphasis on this factor, because the graduates from this 
university traditionally end up having well-paid jobs. With this question we can 
see how important status is for students at the different universities, and even 
specific subjects. 
9. In this question, we ask if the respondents would have been willing to move to 
another town or region of the country in order to study for a similar degree, had 
they not been accepted to their current education. This will show us something 
about the person's commitment to the specific topic, and hereby we can hope to 
find out if he or she has decided to study in order to take a specific job, or just to 
have something to do (for example in lack of a full-time job because of the 
economic recession). Delimitation: There are a lot of different possible 
interpretations for the reasons behind wanting to move, or not wanting to move. 
Not wanting to move could be due to not wanting to leave behind friends or 
family, and not just because the prestige of a specific university. On the other 
hand, it could be something as simple as not wanting to move to Jutland (not 
quite prestige, rather regional prejudice), it could also be not wanting to lose 
your part-time job or find a new apartment. A thing to consider is also that for 
single people (those not in a relationship) who do not already have a job or 
apartment, moving to another region is a lot simpler than the other given 
examples. 
10. In the second-last question we ask how concerned the respondents are about the 
current job market, i.e., do they regret their choice of education. Again, this will 
help us to find out if the respondents have chosen their education in order to be 
sure to have a job afterwards or not. If they say that they are very concerned 
about the job market, this could prove that they have given a great deal of 
respect to this matter when choosing education. If they on the other hand do not 
really think about it, this fact could point to the belief that they have primarily 
chosen their education out of sheer interest. 
11. To round up the questionnaire we ask a question that might appear similar to the 
previous, but this last question is more future-oriented. By this, we mean that we 
ask the respondent if he or she believes that there is going to be a change in the 
structure of the job market and overall socio-economic situation which will 
make it easier to get a job in the future than it is at the moment.  
 The sentence “We are sorry to inform you that you cannot participate in this 
survey” will only be shown to those respondents who fall outside the survey's 
target group, e.g. by answering that they are less than eighteen years old. 
In addition to our primary data collection, we are also going to use information from KOT 
(The Danish education applying system) on application and admission numbers to the 
universities. We will use this data to compare to our own collected data, and this will 
help us answer our problem formulation.
We are also going to use a great deal of theory in our project. Our main theoretical 
contributor will be Pierre Bourdieu and we will primarily use his concepts of habitus, 
field, and capital. These will be elaborated on in the theory chapter. Finally, as we 
oppose the idea of purist-based methodology, our plan was to produce some qualitative 
interviews in addition to the qualitative survey. The interviews should have been carried 
out with some experts on the field of Danish education, e.g. student councillors, who 
could have given us another perspective on our ideas. The only reason that we chose not 
to do so is that it would have been too time-consuming to compose the questions, find 
the right people and finally to code, transcribe, and analyse the data.
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2.8 Our role in the research
There are two main reasons for us wanting to do a segment on our role in the research. 
The first of these reasons is a philosophical standpoint with its origin in constructionist 
epistemology. Constructionist epistemology in its most basic form is the realization that 
scientific knowledge is something that is created by the scientist, and not something 
inherently “there”. Scientific knowledge consists of and is constructs made by scientists 
in order to explain the world. The fact that constructionist epistemology advocates that 
scientific knowledge is a construct made by scientists, also means in a sense that there is 
no solely objective knowledge, as people are unable to be completely objective. While 
one can claim being objective, one can hardly guarantee nor prove it. It was not a spur 
of the moment-decision to choose constructionism, as it is something we have all done 
in previous projects as well. Personally we believe that within the social sciences, 
completely objective knowledge is an impossibility. Being alive means to have a net of 
relations, dispositions, attitudes and experiences that exist on both conscious and 
unconscious planes. The unconscious part however, means that an academic preference 
for objectivism will always to some degree be compromised. This is where reflexive 
sociology comes in. We will elaborate further on it in the Theory chapter, but in short, 
reflexive sociology can be used in order to counter the degree in which produced 
knowledge is subjective. Reflexive sociology advocates taking a step back from the 
research and look at ourselves in the context of the research. This means that we are 
prompted to look at our own social position, and contemplate how that can affect the 
research being done. In our case we are working from the assumption that there are 
three key positions we need to account for: Us as Academics, Students and finally future 
Workers but also as Participants and Observers.
Being (novice) academics, and having our own epistemological and ontological 
convictions means that we see the world and knowledge being generated through 
lenses. We have to ensure however, that these convictions and choices do not limit our 
data collection or the processing of that data. We mean for it to guide our work, not 
dominate it. A very relevant example is that in our academic thinking, we attempt to be 
very German-school inspired, in the sense that we want a thorough structure and a 
certain degree of specificity. Due to this inspiration, some perceptual clashes could very 
well occur as our main theoretical contributor, Pierre Bourdieu, is French and as such 
not as clearly structured as German traditionally is. In addition, he is also notorious for 
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being somewhat hard to understand (Jenkins 2002: 104).
As Danish students attending University, researching the motivation behind students’ 
higher educational choices, we have to take care not to weight our questionnaire, 
analysis and discussion. Being university students ourselves means that we have some 
personal biases and opinions, especially in the context of a recession and future job 
opportunities. Therefore we have to make sure that we keep our feelings, experiences 
and biases in check.
Being a student also means that we are, hopefully, future workers of one kind or 
another, and being a future worker in times of recession is never a fun prospect, so in 
that regard we have to make sure that our research does not reflect any personal fears or 
hopes. In order to produce scientific knowledge, we have to strive for a certain 
objectivity in order for the knowledge not to invalidate itself.
2.9 Delimitations
One of the most important factors when doing data collection, is the validity of the 
research. Social science works with four different kinds of validity (Olsen and Pedersen 
2008: 195):
1. Technical validity defines whether the researcher has chosen an operational data 
representation that is fitting the concept they are exploring. 
2. Internal validity indicates that you have to work with something that has a clear 
causal relation to the observations. Internal validity is established by applying 
your variables to a test group, and at the same time have a group where no 
changes are being made, but as we are doing an observational case study, 
internal validity is no problem for us. 
3. Statistical validity relates to the representativeness of the research. In order to be 
completely valid, the sample group has to be a representative group of the whole 
population. 
This will be our main problem, as we have used Facebook to send out our 
survey. This means that we have no control over who will answer it. 
Furthermore, our acquaintances will most certainly not be representative for the 
whole population of Danish students. We will get around this problem by 
comparing the respondents from our survey to the number of students on the 
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different universities. This way, we can calculate how the respondent allocation 
should be.
4. External validity determines whether the findings are applicable to other cases 
than the one which we have investigated – if it is possible to generalize from the 
outcome of the research. But, as our project concerns a part of the Danish 
educational system, we have a very distinctive case. This means that it does not 
have a very high external validity. It might be applicable to other countries, but 
it will be hard to find a system that is exactly the same as the Danish system. 
This is, however, not a problem for us, as we have only set out to investigate the 
case of Denmark, and have not planned to study other places.
Our way of distributing our questionnaire can possibly show to make up a big part of 
the limitations regarding the validity of our research. 
As earlier mentioned, the questionnaire will be sent out via Facebook to our friends, 
who will then hopefully send it to their friends etc. We are very well aware that this is a 
big gamble, but it is one that we are definitely going to take. When we started out we 
talked about sending the questionnaire to online notice boards on the respective 
universities, but we found out that these boards are only for internal, study-relevant 
information or for selling items. When we encountered this problem we decided to, as 
an experiment, only use Facebook and see if it could provide a representative picture of 
Danish students. This is, among other reasons, where the KOT numbers on educational 
applications comes into account. We will hold these numbers up against our own data, 
and this way we will hopefully find the most true-to-life picture. 
When talking about the delimitations of our data collection, it is relevant to also talk 
about the respondents’ encouragement to participate in the research vs. the reliability of 
their answers. 
First of all, the lack of an actual interviewer is a good thing. According to Bryman, 
studies have shown that interviewer characteristics such as ethnicity or gender can bias 
the answer that respondents give. By doing self-completion research, the interviewer 
effects are eliminated. Furthermore, by not having to be face to face with another 
person, the risk of a social desirability bias is also gone. This concept, briefly put, is 
about a respondent’s urge to construct a picture of himself being a better person. For 
example, studies show that when asked about alcohol consumption, people tend to 
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report a higher level in self-completion questionnaires than in structured interviews. 
(Bryman 2008: 218)
However, there are also disadvantages in doing self-completion questionnaires. First of 
all, the questions are very closed in the sense that they are only asked in the way that we 
found most suitable when we made the questionnaire. Some of the questions could lead 
the respondent in an unwanted way, and even though the respondent will always answer 
the question in a way that is best suited for his or her perception of the question, we still 
risk to limit ourselves in the way we ask the questions. Furthermore, we cannot ask 
clarifying questions in order to make the respondents elaborate on their answers, neither 
can we regain the respondents’ interest if the questions are not in the field of their 
knowledge or values. E.g. it would be hard to make a study of children's playing habits 
where boys are asked about girls’ toys. If the questionnaire is very long, it can also be 
hard to maintain the respondents’ interest and willingness to complete it. 
Generally, self-completion questionnaires often result in lower response rates than 
structured interviews. With a postal or online questionnaire, it is easy to postpone 
answering it, and there is then a risk of the respondent not remembering to complete the 
survey at all. 
We have come to a realization that some of the questions in our questionnaire could 
have been phrased differently and also, in order to draw more conclusions, a question 
about gender would have been very good. 
The reason that we probably rushed ourselves too much in sending out the questionnaire 
was to be able to have it open for answers for the longest possible time, in order to get a 
sample size as big as possible. We know that a lot of Danish students are making online 
surveys as part of their projects or examinations, and this is especially important as this 
semester project at Roskilde University requires primary data collection in this 
semester. Thus, it was very important to us that we finished the planning of the survey 
as quickly as possible so we would not risk potential respondents simply being fed up 
with answering fellow students’ questionnaires. 
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3. Theoretical approach
3.1 Introduction to Bourdieu and Jenkins
In Richard Jenkins’ book “Pierre Bourdieu : Revised Edition”, his goal is to make the 
concepts of Pierre Bourdieu accessible, as, like he explains, Bourdieu’s style of writing 
is at times very hard to understand, and some would even describe it as abstract and 
obscure. (Jenkins 2002: 104)
Bourdieu (1930-2002) himself, working within the sciences of sociology, anthropology 
and philosophy, considered his ideas not as theory – due to what he called a 
misconstrual of the logic of science in much of Anglo-American social science theory – 
but as mere ‘thinking tools’ for social scientists to utilize and elaborate upon. Jenkins, 
finding Bourdieu too modest, puts it this way:
“Bourdieu has developed a body of social theory which is worthy of detailed 
discussion in its own right.” (Jenkins 2002: 67)
Bourdieu was interested in understanding why people – agents – do what they do; he 
was interested in the logic of practice. He rejected some of the classic perceptions in 
social science, such as the analysis of society through social classes, and the 
dichotomies of subjectivism vs. objectivism and action vs. structure. He sought to 
transcend the two extremes, and he believed that social behaviour is rooted in both the 
strategizing of agents – the idea that an individual plans his future actions with personal 
intentions – and the imposition of habitus and doxa – the way individual beliefs/world 
views and societal structures are reproduced without questioning.
In the following chapter, we will attempt to outline the key notions, or concepts, of 
Pierre Bourdieu.
3.2 Capital resources
The idea of measuring agents’ “values” through capital resources has been used and 
perceived in various ways by other sociologists both before and after Bourdieu. In his 
sociology, he deals with four types of capital, as listed below:
 Economic capital is the command over economic resources, i.e. money or assets, 
most often reflected in material objects. It is defined by a combination of one’s 
physical possessions, along with projected income, bank statements, investments 
and so forth.
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 Cultural capital is measured in the actor’s ability to manage himself within the 
society, or within the field, he is situated in. It is the sum of knowledge, 
competences and skills obtained by the agent, both through experience and 
explicit learning, which allows him to carry himself socially. In short, it is non-
financial, economic capital. It is “primarily legitimate knowledge of one kind or 
another.” (Jenkins 2002:85)
 Social capital is based on networking between people: the amount or importance 
of social relations, connections and group membership, or as Jenkins sums it up, 
social capital is “various kinds of valued relations with significant others” 
(Jenkins 2002: 85)
 Symbolic capital is the type of resource which is made available to the actor 
through recognition, prestige and honour. It can be defined as an accumulation 
of the three other types of capital, in the sense that the greater they are for the 
agent, the greater the agent’s symbolic capital will be.
“struggles for recognition are a fundamental dimension of social life and that  
what is at stake in them is an accumulation of a particular form of capital,  
honour in the sense of reputation and prestige, and that there is, therefore, a  
specific logic behind the accumulation of symbolic capital.” (Jenkins 2002:129)
The four types of capital resources are implicitly measured, used and perceived by 
agents within inter-related fields, and each field dictates different evaluations of the 
importance of these capitals. The capital resources are the stakes at stake within a field. 
It is important to always keep in mind that any type of capital, and specifically the 
importance or value of it, varies from field to field.
3.3 Fields
Fields are metaphysical, ever-changing, yet structured, social arenas with imprecise and 
shifting boundaries, occupied either by individuals or institutions. Fields are systems of 
objectively defined social positions along with subjective dispositions. Both are held by 
agents. The subjective dispositions will determine the agents’ perceptions of the field, as 
well as their choices and decisions.  The social positions are internally structured within 
the field in terms of power relations, and they can be related subordinately, equivalently, 
or dominantly to each other, depending on the access they afford to the capital resources 
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which are at stake in the field. Thus: within fields agents struggle over capital resources 
or stakes – i.e. intellectual distinction in the educational field, or power in the political 
field.
“A field is, by definition, ‘a field of struggles’ in which agents’ strategies are 
concerned with the preservation or improvement of their positions with respect  
to the defining capital of the field.“ (Jenkins 2002: 85)
Each field has its own logic and “taken-for-granted structure of necessity and 
relevance” (Jenkins 2002: 84). This structure is both the product of and the producer of 
habitus. The existence of a field presupposes that its participants, the agents, believe in 
the legitimacy of the capital which is at stake in the field – this will be elaborated on in 
the following chapter. The boundary of a field is where and when the field ceases to 
have an effect, and it is determinable only by empirical research, although there are 
various institutionally constituted points of entry.
Fields are social spheres such as politics, culture, education, arts, etc., which relate to 
and interact with each other. Bourdieu emphasized that in all societies, the power 
relations of the fields are structured hierarchically, with politics as the dominant field, 
influencing all subordinate fields. Therefore, the more technologically complex and 
socially differentiated the society, the more fields it will have.
Also, he underlines that “to think in terms of field is to think relationally”. (Bourdieu 
1977: 96) In the social world, according to Bourdieu, exists only relations, and they 
don’t depend on agents’ consciousness and will, thus they are objective relations, not 
“interactions between agents or intersubjective ties between individuals.”(Bourdieu 
1977:97)
Most importantly, fields are tools for analysis and nothing more.
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3.4 Habitus
The notion of habitus entails a series of dispositions obtained by the individual – 
attitudes, opinions, ways of acting. Habitus varies from field to field and agent to agent, 
and it is produced in response to the rules or structures that govern the field. Bourdieu 
puts great emphasis on the way habitus is not only incorporated consciously, but also 
embodied in the individual, reflected in e.g. physical stance, gesture and mannerism. 
When the internal dispositions of the agent, the habitus, matches the objective structure 
of the field – in other words, when the agent finds the power relations of the field 
natural, and thus take them for granted – a doxic state is reached. Doxa means the self-
evident, universal beliefs or values, which are a big part of habitus. Within fields, doxa 
benefits the dominant individuals or institutions, rendering their positions naturally 
unquestioned, and this is why habitus is both produced by the objective structures of the 
field, as well as it is the producer of them.
The concept of habitus has, like that of capital resources, appeared in various social 
scientific works, such as that of G.W.F. Hegel, E. Husserl, M. Weber, E. Durkheim and 
M. Mauss, but the definitions are of great variation..
Bourdieu himself offers a quite concise explanation of his idea of habitus in Outline of  
a theory of practice. He defines it as:
“an acquired system of generative schemes objectively adjusted to the  
particular conditions in which it is constituted.” (Bourdieu 1977: 40)
The essence of habitus consists of dispositions and generative classificatory schemes, 
embodied in individuals. Bourdieu explains that there are three aspects of the 
acquisition of embodiment:
First of all, habitus only exists inside the minds of agents, and the mind is part of the 
body.
Second, habitus is not just manifest in behaviour; it is an integral part of it, and vice 
versa. It only exists in, through and because of the practice of agents and their 
interaction with each other and the encompassing fields.
Third, the primarily sensible ‘practical taxonomies’ which are the essence of the 
generative schemes of the habitus, are rooted in the body: hot/cold, male/female, 
up/down. Agents make sense of them through sensory experience.
Hexis, another expression used by Bourdieu (and others), with a definition not far from 
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Habitus, is used to signify deportment: the way the agent ‘carries himself’. The 
idiosyncratic (the personal) is combined with the systematic (the social) through bodily 
hexis:
“It is the mediating link between individuals’ subjective worlds and the cultural 
world into which they are born and which they share with others” 
(Jenkins 2002: 75)
According to Bourdieu, the body is a mnemonic device which absorbs the very basics 
of the respective culture through the practical taxonomies of the habitus. This occurs 
through a socializing/learning process which occurs from early childhood in a 
continuous stream throughout life. Thus, experience dictates the course of this process 
at least as much as, and perhaps even more than, explicit teaching.
3.5 Practice
Practice is, in Bourdieu’s writings, basically another word for social (inter)action, and it 
is the main topic of his research. He depicts practice as an improvisatory performance: 
agents are constantly and continuously confronted with new situations, and – depending 
on habitus and field – are forced to react to it and interact with it. Thus, it is not so that 
agents choose to improvise, it is simply the only thing they (we) can do. In order to 
analyse practice, one must “treat temporality as a central feature of its very nature.” 
(Jenkins 2002: 69). It is important to keep in mind that the notions of time and space 
can both be modelled in different ways and are as such both social constructs, but 
movement in space cannot occur without movement in time happening simultaneously. 
This is of great relevance, as “improvisation is the exploitation of pause, interval and 
indecision.” (Jenkins 2002:71)
3.6 The “game” analogy
Bourdieu attempts to clarify his concepts to the reader by using a metaphor, wherein he 
– with caution – compares the previously described notion of field to a game, although 
it follows rules/regularities that aren’t explicit and codified.
In this game, stakes are the product of the competition between agents. Agents, or 
players, oppose each other only to the extent that they agree, of course implicitly, on the 
25
game and its stakes (through doxa). The capital species are compared to trump cards: 
their effect vary from field to field, like trump cards vary from game to game.
“In other words, there are cards that are valid, efficacious in all fields – these 
are the fundamental species of capital – but their relative value as trump cards 
is determined by each field and even by the successive states of the same field.” 
(Bourdieu 1977:98)
Thus, the capital species possessed by and attached to an agent can range from great 
significance to no significance, and the value can be negatively or positively loaded, all 
depending on the field(s) he/she is treading in. This means that trump cards, or capital 
species, can be both weapons and stakes of struggle. Actually, Bourdieu claims that the 
very existence of an agent hinges on the ability to have an influence on his/her 
surroundings. He explains that these trump cards allow the agent to “wield a power, an 
influence, and thus to exist, in the field under consideration, instead of being 
considered a negligible quantity.” (Bourdieu 1977:98)
3.7 Symbolic violence and Social reproduction
In chapter 5 of Richard Jenkins’ “Pierre Bourdieu” we are introduced to the concepts of 
symbolic violence as well as social reproduction. Both of these points are introduced as 
“basic propositions”, meaning that they constitute the very roots of his ‘theory’. Richard 
Jenkins starts off by describing what symbolic violence entails:
First we are introduced to the conditions of symbolic violence as a theory or concept 
that “is intended to apply to any social formation, understood as a system of power 
relations and sense relations between groups or classes” (Jenkins 2002: 104). So under 
these conditions, any social formation structured through symbolic exchanges fits the 
bill. Under these conditions, symbolic violence is described as being the imposition of 
culture, culture hereby being understood as systems of symbolism and meaning, 
defining different societal groups and classes. This imposition however, has to be 
experienced as being legitimate for it to accomplish its goal.
Symbolic violence is a somewhat nebulous term so far, and as such we will now 
account for the three chief exercises of symbolic violence, as interpreted by Richard 
Jenkins. These three are diffuse education, family education and institutionalized 
education which are all part of pedagogic action – the teaching and mentoring that is 
26
imposed on both conscious and unconscious planes for any individual by, or through, 
e.g. parenthood and role models, but in particular by the educational system . The first, 
diffuse education primarily pertains to informal peer-groups, but also generally 
competent members of a given group, within the social formation. The next two forms 
of pedagogic action are a bit more straightforward than diffuse education. Family 
education is almost self-explanatory, in that it is the imposition of culture by ones 
family. In essence it is simply being raised, meaning you perceive and encounter the 
world and society through a paradigm that your family has constructed; norms, customs 
and so forth. The last form of pedagogic action is institutionalized education, which, 
while not exactly self-explanatory, is at least more clearly defined than diffuse 
education. Institutionalized education is the cultural imposition you receive through 
formal educations of all levels. It is part of every class you take, and it is imposed by the 
structure of the school and of the very teachers that teach.
However, we have to keep in mind that this only works if it is legitimate, and in these 
cases, it is only legitimate if you do not objectively realize what is happening. 
Legitimacy is not the only necessity, for pedagogic action to work, those teachers, 
groups or family needs to have authority of some sort. This authority is usually implied, 
or in the case of family, it is something you have grown up not questioning. The reason 
for legitimacy and authority to be considered issues is simply because no pedagogic 
action is ever really neutral, and thus it needs legitimacy and authority to make it seem 
as if it is. The 5th chapter of Richard Jenkins book also describes that pedagogic action 
is legitimized when “the sanctions at its disposal are confirmed” (Jenkins 2002: 106). 
An example of this is given in layman’s terms, where the legitimacy of teachers to 
working class pupils is challenged if the practical rewards of education do not correlate 
with the expectations one was given. A situation could be that the expectation of 
education is being able to get a job, and if there is high unemployment, then there is 
only a small chance of getting a job, despite education and expectation. In this situation, 
the legitimacy of institutionalized education will definitely be challenged.
The above mentioned points are somewhat superficial in the sense that they do not take 
into consideration that people perceive things differently and are affected in different 
ways. As such, the concept of pedagogic ethos is introduced. Pedagogic ethos is 
described as being something in the vein of “a prophet preaching to the converted”, 
meaning: what is being taught is always more effective on those who already believe in 
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what is being taught, i.e. confirming pre-existing dispositions. Regarding pedagogic 
action, this means that diffuse education and especially institutionalized education have 
very different impacts depending on who the ‘target’ or ‘recipient’ is. This is where 
family education comes in, as that is where a lot of our dispositions are created, and 
thus based on this family education, we either implicitly accept or explicitly reject. This 
is also where dominant and dominated groups enter. We have already stated that 
according to Jenkins on Bourdieu, having something remain legitimate and thus in this 
case functional, it needs to happen on an unconscious level. If your awareness is 
exposed to the notions of symbolic violence, then it would be recognized for what it is, 
and thus the reoccurring symbolic violence would cease to reproduce itself. Dominant 
groups are the ones that are part of the group/class that stand to benefit from the 
symbolic violence, the ones whose group/class is perpetually uplifted by the production 
of the social hierarchy. As such, they are raised with a family education that does not 
allow their conscious minds to be aware of implicit education, but can take full 
advantage of the explicit education. Someone from a lower branch of the society’s 
groups/classes however, may not be mentally conditioned for the explicit education, but 
cannot help but to confront the implicit, thus being at an educational disadvantage. In 
this sense, you could argue that the educational systems are, according to Jenkins’ 
interpretation of Bourdieu, tailor-made for the ruling classes, and not the working 
classes.
Jenkins also focuses on Bourdieu’s work on the relationship between education and 
social reproduction. He employs three different texts in doing so: The Inheritors,  
Reproduction and Education, and Society and Culture. The first of these works, The 
Inheritors, is described by Jenkins as being “a study on the production and reproduction 
of cultural privilege”, and he goes on to claim that privilege is basically handled by 
ignoring it. It is ignored in the sense that everyone is said to be equal despite any, 
apparent or not, cultural endowments. In the same vein as what has been described 
about symbolic violence and now social reproduction (symbolic violence as a tool being 
used to keep the current hierarchy) a quote sums it up nicely:
“Bourdieu’s central theme in his analysis of education is that, since what is  
being inculcated is the dominant cultural arbitrary, excellence and scholastic  
achievement will naturally be defined in terms of that cultural paradigm. It  
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therefore follows that pupils whose familial socialization bestows upon them the 
appropriate level of cultural capital – both more of it and the ‘right kind’ – will  
necessarily achieve more academically than those whose relationship to the 
cultural arbitrary is more distant.” (Jenkins 2002: 112)
This means that because of the symbolic violence employed and the pedagogic action, 
there is a perpetuation of the current societal structure, and because this structure caters 
to the higher classes it also means that they have some major benefits. First of all, the 
family and diffuse education will have shaped the children to possess a certain 
perception of their surroundings, and having certain dispositions (see habitus later) they 
are in fact wired to receive what is being taught in institutions, especially seeing as the 
children are raised to fit into the institutions, and the institutions are structured to teach 
those pupils specifically. As such, Jenkins comments that while cultural endowments 
should not mean anything, they end up meaning everything, and thus they act to 
perpetuate the structure of society.
3.8 Reflexive sociology
Bourdieu emphasizes the need for the social researcher to be continuously aware of his 
own habitus and social positions. The researcher must always consider his own 
worldview and position within the world he wishes to examine, in order to not be 
affected by bias and prejudice. Reflexive sociology is when the researcher accepts 
himself as part of the world he is researching. When practicing reflexive sociology, one 
must assume the position of a double role. Researchers are both participants and 
observers at the same time. This means that despite the attempt of objectivity, it is not 
completely possible to attain this stance, because as the researcher is part of whatever 
he is doing research on, he colours that research simply by being part of it. It is not just 
a philosophical standpoint however; it means that researchers of social life have to be 
aware of their own history while doing research. They should always keep their own 
social position in mind, so as not to overly transcribe their dispositions onto the 
researched object.
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3.9 Critique/limitations:
As with any influential theory or concept, there is critique. Below, we will look into that 
critique and review what possible limitations that will have for our use of these 
concepts.
The first points of critique are from the Oxford Social Mobility Project:
The Oxford Social Mobility Project believes that the educational system disseminates 
cultural capital instead of simply reproducing it. Our interpretation of this, is that they 
reckon that the educational system has an emphasis on spreading out this cultural 
capital to several of society’s layers, instead of doing it in a hierarchal reproductive 
manner, which would mean that only the highbrow classes would benefit optimally, as 
the educational system would reproduce the hierarchical structure already in place.
Another point of critique is that cultural capital, according to the Oxford Social 
Mobility Project, should use parental academic achievement as an indicator of the 
amount of cultural capital circulating in the home. The Oxford Social Mobility Project 
also suggests using formal examination achievement as an indicator of the 
“intergenerational transmission of cultural capital” (Jenkins 2002: 116). The critique is 
that Bourdieu, on the other hand, is far less specific in his approach to cultural capital, 
which then results in something too wide. Bourdieu utilizes various indicators, such as 
language, manners, orientations and/or dispositions.
The Oxford Social Mobility Project also points out that
“… there is, at best, only a modest positive correlation between formal 
educational achievement and economic/occupational outcomes” 
(Jenkins 2002: 115)
There has also been critique from the left side of the political spectrum, from authors 
such as Sharp and Connell.
Sharp believes that Bourdieu’s theory of educational selection is actually a theory of 
cultural deprivation, and he goes on to point out that theories on cultural deprivation 
have not been overly successful in the past. Moreover, Sharp points out that Bourdieu’s 
analysis of the institutional and social context of schooling are woefully inadequate. The 
same goes for his model of classes and power, which solely depends on a hierarchical 
occupational structure and social status. Sharp also sees Bourdieu’s theory as being 
ahistorical, meaning that what the theory suggests does not coincide with what has 
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actually happened in history. Sharp’s last point is that Bourdieu almost takes the role of 
the state in social and cultural reproduction completely for granted. (Jenkins 2002: 117)
Connell suggests that
“Bourdieu’s model of classes and class relations is, at best, taken for granted 
and, at worst, theorised: classes are ‘just there’”. (Jenkins 2002: 117)
Connell criticizes the lack of dynamics or processes in Bourdieu’s model, especially on 
the level of the system. Like Sharp, Connell also sees the theory as being ahistorical. He 
also believes that social reproduction does not actually occur:
“social reproduction is a chimera, it doesn’t actually happen. To argue that it  
does is to ignore the ‘intelligible succession’ of history and the transformations 
of structure which characterize history.” (Jenkins 2002: 117).
Connell furthermore comments that Bourdieu’s model of socialization and individual 
development neglects a lot of dimensions of human psychology. Connell emphasizes 
the lack of focus on emotions in particular.
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4. Contextualisation
4.1 Introduction
To get a clear picture of why the analysis is taking place, and to understand the results 
that are obtained, we must first look at the context of the case in hand. We will therefore 
now elaborate on a few subjects which we find relevant in order to put the analysis into 
the correct context:
What is an economic recession, what caused the recent global economic recession of the 
late 2000s, what are the Danish consequences of it, and lastly, how does the Danish 
educational system operate and how is it structured?
4.2 What is an economic recession?
In economics, a recession is a business cycle contraction, a general slowdown in 
economic activity (Merriam-Webster: 2008). It is a state in which economic figures 
such as GDP, employment, investment spending, capacity utilization, household 
income, business profits, (and most often inflation too) fall, while unemployment rates 
and bankruptcies rise. Three of the most widespread definitions for stating that a 
recession is at hand are:
"two down consecutive quarters of GDP" (Shiskin 1974: 222),
“a temporary period of under-use of labor and capital resources” 
(Scruton 2007: 583), and
“a 1.5% rise in unemployment within 12 months” (Eslake: 2008).
4.3 What caused the recent global economic recession of the late 2000s?
According to the NBER (the National Bureau of Economic Recession), a U.S.-based 
private group of leading economists charged with dating the start and end of economic 
downturns – the United States of America has been in a recession since December 2007. 
They believe that the housing downturn that began in 2006 is a primary cause of the 
economic recession. Only two of the post-30’s Great Depression downturns lasted as 
long as a full year, and thus the recent recession is the longest since. (Isidore: 2008)
The NBER’s Business Cycle Dating Committee has officially announced that the 
recession ended in June 2009. Thus, it had been going on for 18 months, and since the 
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Great Depression, this recent recession had caused the most job losses. Ending in 2009, 
the Business Cycle Dating Committee emphasized that by the ‘recession’, they meant – 
by definition – the point where the economy reached its low point and turned for the 
positive, although it still had a long road ahead in terms of recovering to its previous 
state. This return is termed ‘expansion’. Nearly all indicators that the committee looked 
at reached their low points simultaneously in June 2009, thus making it relatively easy 
to determine that particular point in time as the economic turning point, however, 
employment, for instance, did not reach its low point until six months later, in 
December 2009. By this time, the U.S.-government had shed more than 6 percent of its 
nonfarm payroll jobs. (Rampell: 2012)
But what caused the recession? Real-estate broker and socioeconomic commentator 
James Garrett offers four key reasons as to why, listed chronologically:
First, the U.S.-government spent too much in deficit spending, which is when money 
spent exceeds income. This caused the Federal Reserve to raise interest in order to stack 
up investment money, with the purpose of financing the deficits spending. The higher 
interest rates caused a number of industries, particularly that of housing, to slow down 
greatly. This lead to an overall shrinking of the U.S.-economy, and along with the 
higher interest rates, the banks were forced to not lend as many loans as before – which 
was in stark contrast with the millions of subprime mortgages which had been given to 
those generally unqualified to borrow from 2001 through to 2006. As a result of the 
raised interest, more and more people stopped paying their mortgages in the summer of 
2007. (Garret: 2010)
A main reason causing the recent economic recession can, according to Garrett, be 
traced back to the presidency of Jimmy Carter. Carter signed a bill by the name of ‘the 
Community Reinvestment Act’ in 1977 (Federalreserve.gov: 2007), with the intention 
of helping poor people get mortgage loans. Later on, in 1999, president Bill Clinton 
strengthened this law, allowing home mortgages for a massive amount of people, who 
could not otherwise afford them. Quoting the news commentary, The Heathen 
Republican:
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“the 1977 Community Reinvestment Act required that banks offer loans to borrowers in 
their service area that were at or below 80% of the area’s median income. In other  
words, banks were required to offer loans to people who were less able to afford a 
mortgage, and they weren’t allowed to use their own lending standards.” (Heathen 
Republican: 2011)
These “high-risk” sub-prime loans, also known as “toxic assets” (Garrett: 2010) ,were, 
before the recent recession, immediately sold, like bonds, to bigger banks and 
investment firms, and they were referred to as credit default swaps – this area of the 
banking system was basically unregulated, as no one kept track of the totality of loans. 
It’s not because nobody wanted to, but the banks’ division of the loan debts into smaller 
packages, which were constantly sold to other banks and investment firms, had turned 
into a massively complex web of connections, which made it basically impossible to 
determine who the lazy payers were. When interest rates began rising, so did the 
relative value of prices fall. This meant that the value of the subprime loans fell as well. 
Since they were traded like bonds, citizens as well as banks began losing trust in them, 
and eventually the market for subprime loans faded away. These credit default swaps 
dropped so remarkably in value that they were basically rendered worthless. 
Consequently, the credit markets within the banking system froze. All in all, according 
to Garrett, the banking system had turned somewhere around $3 trillion worth of home 
mortgage loans into about $60 trillion worth of credit default swaps, and this money had 
now vanished from the economy. (Garrett: 2010)
In actuality it is quite hard to measure what factors were crucial in paving the way 
towards the recession. Researchers have theorized an array of different reasons as to the 
emergence of the recession, including a lack of regulation in the financial sector, the 
greed and dishonesty of Wall Street, a moral hazard on behalf of the major players in 
the financial sector, and of course housing policy, banking regulations, interest rate 
policy and inflation-suppression policy. (Heathen Republican: 2011)
Nonetheless, we are mainly concerned with the consequences of the recession in 
Denmark.
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4.4 What are the Danish consequences of the recession?
Statistics Denmark released figures on July 1, 2008, confirming that Denmark was the 
first European economy to enter economic recession, after the collapse of the U.S. sub-
prime mortgage market. These figures showed that the inflation rate of the Danish 
Krone was the highest in 18 years. The following month, “an OECD report stated that  
Denmark’s economy would have the lowest growth rate of all OECD members until  
2014.” (Shilton: 2008)
The slump could be seen across the Danish economy: financial sectors and markets 
such as household spending, car sales, government expenditure and fixed investments 
all fell dramatically in numbers throughout, at least, the first six months of the 
recession.
At the same time, figures showed that Denmark had the lowest unemployment rate for 
30 years, with only 1,7 % of eligible citizens unemployed. The head of the Danish 
central bank, Nils Bernstein, clearly stated that an increase in unemployment would be 
positive for the Danish economy as a whole, as there simply wasn’t even money in the 
economy to issue to the working people. Moreover, energy and food prices were to rise, 
and the cost of living in Copenhagen was estimated to have increased by somewhere 
between 15 to 20 %. (Shilton: 2008)
4.5 The Danish educational system 
“Denmark has a long-standing tradition of lifelong learning. In 2008, nearly one in 
three of the population in the age bracket 25-64 years participated in educational  
activity” (SUI: 2011)
Denmark’s public municipal school, in Danish folkeskolen, covers UNESCO’s ISCED 1 
and 2. ISCED stands for International Standard Classification of Education, and it is a 
tool created to compare educational systems and levels. (SUI: 2009)
Folkeskolen consists of 10 compulsory grades, 0-9, and an eleventh optional grade, the 
10th grade, which roughly half of the students choose to enter. Children generally attend 
grade 0 at age 6. The Danish Folkeskole Act states that pupils must be provided with 
subject-specific qualifications, and prepare them for further education as well as their 
role as a citizen in a democratic society. The teaching is organized in a fashion that puts 
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heavy emphasis on cooperation, as well as the strengthening and development of pupils’ 
interests and qualifications. Pupils are continuously evaluated in order to best cater their 
individual needs. Thus, teachers write individual learning plans for the pupils on a 
regular basis.
Around four out of five children attended the public municipal school in the school year 
2008/2009. Other types of schools are private schools and continuation schools:
The continuation schools, in Danish efterskoler, are private residential schools available 
for students in the grades 8 to 10. These schools put special emphasis on social learning 
and specific subjects, such as sports, music or ecology.
Regarding the private schools which range from grade 0 to 10 and do not offer 
residency, they are generally, in all their varieties, based on a specific educational 
philosophy, pedagogical line or religious belief.
Most of these two other types of schools receive substantial state subsidies based on the 
amount of attending pupils.
Following the municipal school, pupils may choose to end their educational career or 
carry on through either a general or vocational upper secondary education program, 
which covers ISCED 3. The general upper education program primarily prepares pupils 
for higher education, while the vocational program focuses on preparing trainees for 
careers in specific trades or industries. In 2008, the division of pupils in these two types 
of upper secondary education programs was roughly fifty-fifty.
The general program aims at enhancing pupils’ independency and analytical skills, and 
while it focuses on preparing the pupils for being citizens in a democracy, like the 
Folkeskole, it puts special emphasis on giving them a global outlook. There are four 
types of general upper secondary programs:
 “The 3-year Upper Secondary School Leaving Examination (STX)
 The 3-year Higher Commercial Examination (HHX)
 The 3-year Higher Technical Examination (HTX); and
 The 2-year Higher Preparatory Examination (HF)” (SUI: 2011)
Each program has its specific range of compulsory subjects, while different schools 
offer different specialized study packages, usually consisting of 3 interrelated subjects. 
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This option is only valid for the 3-year programs. Admission requirements are the 
Folkeskole-examination for the 3-year programs – for HF, an exam is not required, but 
having spent 10 years in public school is. The HF attracts adults as well as young 
people, and it can be completed through single-subject courses and/or evening classes.
The vocational upper secondary program, however, has a different focus. It ensures that 
“trainees acquire theoretical, practical, general and personal skills which are in the 
demand on the labour market” (SUI: 2011)
The duration of a vocational program can vary from 1½ to 5½ years, although 3½ to 4 
years is the most typical. Roughly 1/3 of the time is spent at a vocational college, where 
the trainees undergo theoretical and practical education. The remaining 2/3 of the time 
is then spent with practical training in an approved company or organization. Generally, 
the vocational programs are completed through either a journeyman’s test or a similar 
examination. As mentioned earlier, the vocational upper secondary program qualifies 
skilled workers for the labor market. 12 vocational clusters lead to respective programs, 
such as “building and construction”, “media production”, or “transport and logistics”. 
The completion of some of the programs, however, can also grant access to higher 
education programs.
Moving on to the higher education, the Danish institutions use ECTS-points (European 
Credit Transfer System) to measure study activities. A year of full time study 
corresponds to 60 ECTS. Access to these is generally determined by a general upper 
secondary school examination or comparable qualifications. Aside from this, the higher 
educational institutions often have more specific requirements, such as a particular level 
of grades, a certain combination of subjects in the upper secondary program, an 
entrance examination, or the submission of a portfolio. Four different types of 
institutions offer higher education programs, each with differing qualities:
Academies of professional higher education, in Danish erhvervsakademier, offer 
programs ranging from 90-150 ECTS. The programs aim at preparing the students for 
performing practical, vocational tasks on an analytical basis, by combining theoretical 
studies with work placement. A bachelor degree can be obtained after completion, if it is 
within the same field of study.
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The university colleges, in Danish professionshøjskoler, offer bachelor programs of 
180-240 ECTS. In these, students must also undergo a period of work placement, but 
the main focus is on knowledge of theory and the application of theory to professions 
and industries. Thus, there is an emphasis on professional practice. Most of the 
university college-programs give access to further studies in the same field.
University level institutions (not to be confused with regular universities), offer 
programs in subject fields such as music and performing arts, and the institutions are 
regulated by the Danish Ministry of Culture. The ECTS-reward matches that of regular 
universities, which will be explained as follows:
Universities offer research-based study programs, and the institutions are generally very 
research-intensive. The bachelor degree, which requires 180 ECTS to obtain, qualifies 
for further studies or for a professional career. Most of the students choose to continue 
on to a candidatus program, which usually includes one or two of the bachelor’s major 
subjects of study – the candidatus is worth 120 ECTS.
Besides these three main categories of Danish education (the public municipal school, 
the upper secondary education, and the higher education), there are a few other 
solutions for receiving education, for instance there are educational programs within the 
police force, the maritime area, and the area of defence. The admission requirements 
differ vastly, ranging from relevant experience to a vocational upper secondary 
program-examination.
The state and the municipalities finance the educational system, and they own most 
educational institutions. Some, however, are self-governing. The government’s system 
of financing education and training is almost only based on the taximeter system. This 
system is based on per capita grants – or cash per student – to institutions. These are 
mainly calculated through looking at the recorded number of students passing 
examinations. This calculation varies depending on subject field and level of education.
The State Educational Grant and Loan Scheme (SU) ensure that financial support is 
given to students above the age of 18. Besides this, roughly 50 % of students also make 
use of supplementary state loans. In addition, students can receive support for studies 
outside of Denmark, if these “meet the same conditions for recognition as Danish 
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courses and programmes.” (SUI: 2011)
Career guidance is considered very important in the Danish educational system, and it 
all begins with general career education in the 1st grade and throughout the compulsory 
municipal school, thus gradually preparing pupils for making their own educational and 
vocational choices. Two types of independent guidance centres provide advice for the 
respective educational transitions from compulsory to upper secondary education 
(Youth Guidance Centres, or Ungdommens Uddannelsesvejledning) and from upper 
secondary to higher education (Regional Guidance Centres, or Studievalg). Besides 
these, an online portal exists with the same purpose, called the Education Guide, or 
Udannelsesguiden.
The 7-point grading system ranges from -3 to 12 and it was implemented in 2006 due to 
a switch to the international ECTS point system. 12 is A, 10 is B, 7 is C, 4 is D, 02 is E, 
00 is Fx, and .3 is F.
In order to ensure the standard and quality of educational provision within the 
educational system, a number of elements lay the foundation:
 “Common rules and guidelines (curricula) specifying the aims, contents and 
duration of programmes and individual subjects.
 Testing and examination system, with the use of external examiners.
 Ministerial approval of provision and inspection in a varying degree within the 
different education areas.
 Quality rules, which have been introduced in a number of educational fields.
 The Danish Evaluation Institute (EVA) and the Accreditation Agency ACE 
Denmark, which both play an important role in the national system of quality  
assurance.
(SUI: 2011)
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5. Analysis
5.1 Introduction
In this chapter we will combine the knowledge from our theory and contextualization 
chapters. We will analyse the data from our questionnaire and hold it up against the 
information from our empirical material, essentially the KOT numbers. 
5.2 Interpretation of KOT Numbers
Graph 1.1
Ansøgere = Applicants, Optagne = Accepted, Afviste = Rejected [Free Translation]
Since 2008, the amount of applicants for higher education in Denmark, the 
aforementioned KOT Numbers have increased dramatically as shown in graph 1.1 from 
2010, which in just two years show an increase in over 20.000 applicants, or 40% an 
almost obvious reaction to the economic crisis we have explained earlier. The graph 
shows as expected a steady rise since the KOTs establishment in 1977, with more 
applicants and approvals each year. However a quick look at the graph also shows an 
interesting amount and placement of spikes with almost every major spike (1991 and 
2009) being the result of major socio-economic change in the Danish society, in 1991 as 
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a result of a major reform to the high-school system coupled with new optimism after 
the fall of the Berlin wall, and in 2009 as a result of the financial crisis of which we 
have already elaborated. The rise from 2008 through 2010 also continued in 2011 where 
the number rose from 70.402 (KOT 2010) to 77.180 (KOT 2011).
The numbers therefore state clearly: since the financial recession hit in late 2008, the 
rise in applicants for higher education in Denmark has risen dramatically with a 
percentile increase of over 10% each year. We will analyse via the specific KOT 
numbers from 08 through 11 how this major increase has shown itself in applications 
for specific universities. As previously stated, our hypothesis is that the applicants for 
business focused universities such as Copenhagen Business School, or other 
employment related studies such as engineering would have seen the bulk of this 
growth in the number of applicants.
The KOT numbers from 08 to 11 show increases across the board, as to be expected 
(Appendix 1.1). None of the 7 universities we have chosen to analyse have seen a drop 
in applicants, but there has been a clear difference in how big the gain has been for the 
top 6 universities of Denmark. As shown in appendix 1.1 it has been the “regular” 
universities that do not have a specific theme who have gained the most new applicants 
over the past few years, with especially University of Copenhagen, University of 
Southern Denmark and Aalborg University seeing almost a doubling in applications, 
and over 60% increase in first priority applicants, giving them the top 3, all of them well 
over the 40% mean we established in graph 1.1
Also seen from appendix 1.1 is the low scorers of our 7 universities in Question, 
surprisingly it is the two specialty universities Technical University of Denmark and 
Copenhagen Business School who have seen lowest influx of new students, with both 
universities seeing less than a 30% increase, well under the average for our selected 
universities. What this shows is that Technical University of Denmark and Copenhagen 
Business School are having trouble attracting this new onslaught of young Danes 
getting into higher education.
Worth noting however, is that Copenhagen Business School has had problems in 
admitting the new students. It has been, at the year of this report, almost 5 years since 
Copenhagen Business School has had an open slot on any of their specific lines of 
education and this undoubtedly has had an effect on the number of applicants. With 
some of the highest grade averages on all lines,  Copenhagen Business School will have 
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attracted less applicants on the basis of their high requirements, and such could have 
been mitigated by that. Also Technical University of Denmark is noted for being the top 
technical university, with many of the other universities on the list having a much 
broader profile, the specialization of Technical University of Denmark into a natural 
science heavy curriculum could also have impacted the nature of the numbers. It is 
needless to say much more broad lines have a much bigger chance of catching more 
interested students. And if the requirements are lower than on other universities, then 
perhaps more people are incentivized to apply for that university, rather than risking 
being left out by not fulfilling the requirements.
Table 1.1
Education 2008 2009 2010 2011 Increase
Erhvervsøkonomi-erhvervsret, HA (jur.) SDU 229 228 429 302 32%
Almen erhvervsøkonomi, HA SDU 201 216 367 466 132%
Erhvervsøkonomi-erhvervssprog (negot), SDU 121 144 172 218 80%
Marketing and Management Communication AU 397 586 459 454 14%
Almen erhvervsøkonomi, HA AU 672 864 1148 1308 95%
Table 1.1 however tells us some interesting facts about business related studies on other 
universities, all numbers taken from KOT between 2008 and 2011 shows an increase in 
these five business related studies on two of the major universities that have received a 
lot of the extra applications, University of Aarhus (AU) and University of Southern 
Denmark (SDU) however the results are extremely varied and might not give as a 
conclusive result as we would have liked. When we compare the numbers to 
Copenhagen Business School it seems as though business studies are gaining in 
popularity, but not at a decisive rate neither in Danish nor English. The conclusion one 
can draw from the table seems to be that the recession might have made more people 
consider business students, but it seems as though the data is inconclusive when 
compared to the general rise in applications in higher education where Copenhagen 
Business School the pinnacle of business studies in Denmark has received less of a rise 
than other universities, and specific lines of business on non-business oriented 
universities such as University of Southern Denmark and University of Aarhus see 
sporadic increases. This of course could also be due to the number of places and the 
general quality of education as studies have shown that the people applying for 
university in general feel unprepared and uninformed about the choices they have and 
the difference between and qualities of different study lines and also chose a lot based 
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on network and connection (Hildebrandt: 2012)
5.3 Analysis of KOT Numbers
Looking at the KOT numbers for the perspective of reflexive sociology and the 
philosophies of Pierre Bourdieu we start by defining the field in which we operate. As 
previously stated, we have argued that higher education in Denmark is a sub-field of 
institutionalized education in general. The KOT numbers are therefore the numbers that 
define how the actors are entering a new sub-field when exiting their old sub-field of 
secondary education. These numbers give us some insight into how the new entrants 
view the field they are about to enter, and also how they view the other fields they are 
currently residing in, for instance the massive boost in entrants into the sub-field of 
higher education in 2009 is not merely a statement that the social and cultural capital 
has significance to the group, it is also a mistrust in the field of employment following 
the financial crisis in 2008. After secondary education, many young people in Denmark 
must choose a new field to operate primarily in after graduation, and it is this, for the 
actor, internal debate oh which field to seek entrance that is defined by the KOT 
numbers when looking at the general amount of applicants. Looking through the graph 
earlier in this segment it is clear that the sub-field of Higher Education gains and looses 
importance in correlation with the success of other field in society as one can easily 
trace success for the field with failure or trouble in other fields of society such as socio-
economic fields and employment. The actor in question, will have to take an internal 
debate about the capital they deem most important in the given scenario when choosing 
their path towards a new field or sub-field, and thusly way against what can bring them 
most “monetary gain”. Like currency the exchange rate for this capital is constantly in 
flux depending on your current fields and the symbolic violence you are subjected too 
in those fields.  
What we can see from the 2007 through 2011 numbers is that the some of the fields are 
changing the impact of certain currency so that parts of capital become increased in 
value. The value of especially cultural capital has risen significantly in this period of 
time as the value of a good education has taken a severe step up while the fiscal capital 
is taking a backseat, perhaps due to the lack of jobs available within the fields of 
qualifications you have gotten from secondary education. What the numbers, 
specifically in appendix 1.1 shows is that this increase has been especially attributed to 
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the rural areas of Jutland, where both Aalborg, Syddansk and Aarhus universities are 
gaining the bulk of new students. This shows there might be a change of habitus 
amongst the people in these areas that are traditionally bound by a value system 
different than in the urban areas of capital Copenhagen, where academia and higher 
education has been an open field for longer due to the cosmopolitanism the area has 
nurtured. The numbers show that perhaps, the “working class” in the west of Denmark 
has been mitigated in favor of a larger middle class, whose habitus and value system 
have been changed drastically by the violence displayed against them, especially 
amongst their peers and their society. With so many of these new applicants going into 
the sub-field of higher education, one cannot help but ponder the social reproduction 
effects as this is not a generation stocked with children (Danmarks Statistik, 2012) The 
social reproduction here is therefore mitigated, as we cannot expect a growth so un-
exponentially in correlation with the birth rate that a lot of these new entrants have had 
a drastic change in their social and cultural capital, and have therefore overcome or fled 
the reproduction Bourdieu. The question is what has caused this change away from 
social reproduction into a new exchange rate for the currency being used? We believe 
that the change has been because of the symbolic violence that this generation has been 
under that previous generations have not.
Although the growth seen in graph 1.1 has been exponentially rising since the 1970es, 
the massive spike in late 2008 could be attributed to this generation (most born between 
1987 and 1992) was the first generation to have been raised in Denmark without media 
monopoly and with a rise in global communications. The liberal foreign media and 
domestic media has given this generation in particular access to a lot of personalities 
and changed the system of meaning drastically. This in turn has given a conscious 
pressure from the media and politicians to apply symbolic violence on the educational 
system and the culture in general giving a perceived higher cultural capital value on the 
generation being afflicted by this. With many of this generations main fields like 
School, Family, Media and Social interaction being more focused and more away of a 
globalized world with endless possibilities, the symbolic violence applied to this 
generation all stemmed towards that a high education, first of all was available to 
everyone and also was the way of the future. Many of times the Danish politicians and 
experts have been quoted as saying “Denmark needs to be smart and well educated in 
order to stand a chance in the new globalized economy.” a so called “Knowledge-
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society” envisioned in the 60es and 70es by Peter F. Drucker amongst others. This 
constant act of symbolic violence from both sides of the political spectrum has of course 
influenced this generation towards assuming a larger social capital from a higher 
education. The constant pressure has also changed the field of institutionalized 
education into a position where it is no longer simply giving its current cultural capital 
to the people operating within its field, but it is also actively exerting a coordinated act 
of violence towards its participants, pushing them towards gaining even more cultural 
capital that can also lead to economic and social capital by expanding into the sub-field 
of higher education. This coordinated and uncoordinated exercise of violence has 
shaped the generation currently entering the sub-field of higher education into 
attributing a much bigger symbolic value on the end result it gives. The allocation as we 
just explained seems to perceive a shift in cultural reproduction and a change in cultural 
capital, but the allocation also surprised on in its placement on specialty studies. While 
the numbers are general, we can see that the traditionally strong natural science and 
business study universities Technical University of Denmark and Copenhagen Business 
School have not received as much of the rise as one would expect with a socio-
economic situation being in trouble and a symbolic violence forced upon the generation 
applying that international business and green industries were the way of the future. 
This could be a sign that the violence from the established players and creators of the 
fields in question were not specific enough in their pushing of the cultural and social 
gain of a higher education in business or natural sciences considering that these two 
universities should have received a much higher gain in applicants if we are too assume 
the entire reason for this rise in applications is a factor of the specific violence we have 
already mentioned. This leads us to believe that there might be a secondary option as to 
why the KOT Numbers have risen, but in a way not assumed by our first hypothesis. 
The global economic situation had affected the domestic situation so much, that the 
generation in question simply did not prioritize cultural capital as much as economic or 
fiscal capital; in the summer of 2008 with the peak of the financial upswing the 
numbers of applicants are the lowest in over 20 years, this; experts have argued, is a 
direct result of the lack of workforce during that period of time, where many young 
people chose to work and earn money before getting an education. (DJØF: 2008)
When the recession hit, there were no jobs left to get, and as more young people are 
fired from the jobs they had in 2008 or are looking at a field without the same allure of 
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economic capital as before when choosing out of high school making the subfield of 
higher education both financially and culturally more attractive than going into the field 
of employment, a cynic would say much of the spike in numbers from 2009 onwards 
can be attributed as much towards financial gain from the youth as cultural and 
educational, this however will remain conjecture until numbers come out next year on 
the amount of bachelor degrees given from the class of 2009. If this is however the case, 
it shows a clear shift in the fields of the social actor and thereby an issue with the 
habitus of the person in question. While each habitus is one own, one can generalize 
enough to assume that for the middle class white male born in the late 80’s early 90’s 
success and what is deemed as a dominant social status where one is capable of 
enacting social violence is very much based in the same ideal.
5.4 The Government’s approach 
Investing in education and ”the children are our future” has been a moniker for many 
politicians for many years, in Denmark the new government elected in the autumn of 
2011 has already stated that 95 percent of all young people should complete an upper 
secondary/vocational education, 60 percent should complete a higher education and 25 
percent a long university education by 2020 (Danish Government 2011: 18).
Trying to reach the latter goal which is our focus, one of the first things the government 
needs to do is to direct more money to the universities. In august 2011, the department 
of Education (under the administration of the old government) issued a press release on 
their homepage about the 2012 Finance Act bill, especially concerning education. They 
stated that a total of 53 billion Danish kroner would be forwarded to the educational 
system, 2,6 billion more than in 2011. Out of these 53 billion, 6 billion kroner would go 
to the higher education’s and 18 billion would go to the State Education Grant (SU) 
system. (Undervisningsministeriet: 2011)
This is substantiated with the prediction of more applicants to higher education in 2012. 
This belief that the rise in applicants will continue to rise is the main goal and greatest 
hope concerning education for the government, as it is naturally the first step on the 
road for more people to complete an education.
While more money has generally been forwarded to the educational system, it is hard to 
find proof that business studies have been taken especially good care of. In a 
contribution for a debate in the newspaper Politiken on 4 November 2011 (also posted 
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on the Department of Research, Innovation and Higher Education's home page) the new 
Minister of Education, Morten Østergaard, writes that
“I will give universities more freedom to decide for themselves. We need to 
centrally set targets, but there may be different ways to achieve these. I trust that  
universities are willing and able to assume responsibility for finding the right  
way for each university. This will hopefully mean that there will be less  
unnecessary administration [...] and also, 1 billion Danish kroner has been 
allocated to the increased educational activity. I have high ambitions for all the 
country's higher educational institutions – not just for universities. The 
allocated money in the Budget is the first step towards achieving the 
Government's ambitious target that 60 percent of a youth generation get a 
higher education. This must be done without compromising quality.”
[Free translation] (FIVU: 2011)
This statement could be understood as the minister wanting the universities themselves 
to allocate the money to where they are most needed. With the freedom from the 
minister and the need for extra money to the SU system for higher capacity taken care 
of, the universities should be ready to take in the extra number of applicants, and even 
be able to offer higher quality educations.
A part of this rise in quality, which is also in thread with the wishes of the government, 
is the possibility for all university students to study at least one semester abroad. As 
both the current and former governments have spoken in favor for it, most members of 
the National Parliament of Denmark argue that it is very rewarding for students to 
experience the cultural and academic traditions of other countries. Therefore it has long 
been the 'official' suggestion to go on exchange during your education. As a part of the 
2020 'working' plan that the former government presented in 2010, goal number four is 
that at least one university should be between Europe's top ten universities. In 
“Internationalisering af universiteterne” [Internationalization of the universities] it is 
stated that:
“The Government will continue the work to internationalize the Danish 
research and international cooperation between universities. The Government  
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will in the ongoing implementation of the globalization funds, seek to prioritize  
funding to Danish universities in international university partnerships and 
networks.” 
[Free translation] (SUI: 2010)
This is a very clear statement that internationalization has a very high priority in at least 
the former government's plans for bringing Denmark out of the economic crisis and 
back on the right track.
On the same internet page as the previous quote, there is also listed the main points 
from the old government's “Globaliseringsstrategi” [Globalization Strategy] from 2006. 
Here, “World class universities” is also mentioned as with the 2020 plan, but nothing 
specific, as students going abroad is mentioned. This clearly shows that it is an idea that 
has originated at some point in the last six years, i.e. during the economical crisis.
As a part of this strategy, it has been made possible to bring your SU and taximeter 
money (the money that your university would otherwise get for having you enrolled as a 
student in the affected semester) with you abroad (University of Copenhagen: 2012).
5.5 Respondents – Who are they? 
Chart – What is your age?
The chart made from our question [1] relating to age shows that a large majority of our 
participants are in the age interval of 21-23(around 60%), while the 2nd largest portion 
with the age interval of 24-26 is less than half the size of that. The clear minorities are 
the intervals 18-20 and 27+ as they are stuck on around 10% each. Having an age 
distribution gives us an idea of who we are primarily dealing with in our survey, at least 
in the age aspect. It means we will have an easier time in interpreting the following 
answers, as a majority group of the age interval 27+ would most likely have different 
motivations than a far younger age interval group, such as our 21-23 majority. The most 
useful aspect of having an age distribution, is that it will be able to guide our analysis, 
which questions are relevant and which are not.
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(Full question: What is your age?)
Chart – When did you begin your current education?
In order to guide our analysis later on, it is also very relevant for us to figure out when 
our participants started their current education, and at which level they are currently 
studying. As we are doing our research in the context of the financial recession starting 
2008, the distribution of educational starts is vital to our analysis, as it can help validate 
our research. The reason for saying this, is that participants from 2003 to 2007/2008 
would not have been able to react to the recession when it comes to the choice of their 
education. The respondents from 2009 and forwards will have made their education 
choices in a time where the consequences of the recession were very evident. The 
distribution as can be seen on the chart [2] shows that the vast majority of our 
participants started their educations in 2009, 2010 and 2011 while less than a fifth of the 
participants started their educations before 2009, this fortunately means that in the 
context of the recession and its affect on education, this data is highly relevant.
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(Full question: When did you begin your current education? Note: last two missing 
categories are 2011 and 2012)
Chart – What level of education are you currently studying?
In order to guide our analysis, we are trying to paint a picture of our respondents. Aside 
from age and educational start, the level of education is also relevant. As can be seen [3] 
on the chart, more than 75% of our respondents are Bachelor students, with around 20% 
being Masters students and the remaining few are Ph.d. students. The level of study 
helps us interpret the motivation behind some of the later survey answers, as 
respondents currently studying at a Bachelor level still have some time before entering 
the job market, that means that job market concerns are less immediate, as opposed to 
Masters level students, who are right on the doorstep of entering the job market.
50
 
(Full question: What level of education are you currently studying?)
Chart – What subject is your current education?
The next chart [4] illustrates the distribution of all of our respondents within the 
different areas of academia. It tells us that most of our respondents are students 
attending a Humanities/Arts or Social Sciences themed education, with both of these 
areas making up around two thirds of survey, while Economic and Business studies 
takes a thirds place with only little more than one tenth of our respondents, the same 
goes for Natural Sciences and the respondents of the category “other”. Practically this 
means, that any indicators or generalizations made from the overall data, are most likely 
to be accurate of Humanities/Arts and Social Sciences students. While less so being the 
case for most of the other subjects, as they are more limited, and thus cannot be 
representative to the same degree.
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(Full question: What subject is your current education?)
Chart – What university are you attending?
Following our look at the educational area distribution, it would also benefit us to know 
from what higher educational institutions our respondents are enrolled in. This pie chart 
[5] will make that information available to us. While we our previous charts have had 
some very strong majorities, the results of this one is more evenly distributed than the 
others. Roskilde University, Copenhagen University and “Other” are the three largest 
segment of the chart, but Aarhus University and the Copenhagen Business School both 
have a noticeable presence. While a tenth, as stated above is not enough for any overall 
generalizations, there is still enough for us to isolate those respondents and get some 
good data to analyze.
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(Full question: What university are you attending?)
Chart – Was your current education your top priority when you applied?
Our last chart [7] related to respondent characterization pertains to whether our 
respondents current education, was their first choice or not, so with only to variables it 
is a quite simple illustration. According to our chart, more than three fourths or 75% 
ended up studying at their primary educational choice, while around one fifth or 20% 
are studying at their secondary or tertiary educational choices.
53
(Full question: Was you current education your top priority when you applied?)
Characterization
Overall, our respondents are primarily a group of 21 to 26 years old Bachelor students, 
with some Masters students, who started studying between 2009 and 2011. They 
primarily study social sciences and humanities/arts, while a decent-sized minority study 
economics or business studies. Most of our respondents are from Roskilde University, 
Copenhagen University or “other” institutions, while a decent-sized minority are 
enrolled at the Copenhagen Business School and Aarhus University. Most of our 
respondents are studying at their first priority, while a minority of around 20% is 
enrolled at their secondary or tertiary choice.
54
5.6 Respondents – What they answered
Having done the characterization, we now have an overview on who our respondents 
are. Now we need to see what they answered.
Chart – How much did the prestige/status of your current education affect your choice?
We asked our respondents if prestige was an important part of their educational choice, 
and to what degree this was the case. A bit more than half of our respondents answered 
[8] “not at all” and “not very much”, indicating that half of our respondents have not 
been influenced by educational prestige. Close to half of our respondents answered 
“somewhat”, “much” and very much, seems to indicate that for close to half our 
respondents, prestige is something that factors in when choosing your education, with 
around one fifth of our overall respondents deeming this important or very important 
(from: “much” and “very much”) when choosing their education.
(Full question: How much did the prestige/status of your current education affect your 
choice?)
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Chart – Had you not been accepted to your current education, would you have 
considered moving to study at another university for a similar degree?
Our next chart [9] shows the questionnaire participants answer, as to whether or not 
they would have considered moving in order to attend a similar study as their first 
priority study. We gave them three options, the first being that they would indeed 
consider moving, the second that they would, but only for a limited range, while the 
third option was a flat out no to moving. As we can see on the chart, most would indeed 
consider moving, around three fourths. Of those three fourths a little less than half 
would only move a limited range, and not just anywhere. The last fourth would not 
consider moving, even if it meant not getting into a study similar to their first priority. 
All in all, it indicates a significant willingness to move in order to attend something 
resembling ones first study priority.
(Full question: Had you not been accepted to your current education, would you have 
considered moving to study at another university for a similar degree? Note: Full 
answer for the grey colour is “Yes – but only a limited distance)
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Chart – How much did the current socioeconomic situation affect your choice of 
education?
So how much has the current socioeconomic situation affected the respondents’ choice 
of education? [10] They were given 5 possible answers, ranging from “very much” to 
“not at all” and in this case it would seem that a little less than half of our respondents 
were not affected at all. More than half of the respondents were affected to some degree, 
and around a fourth were affected to a larger degree. Considering that the majority of 
our respondents started their current education the in the years directly following the 
recession, it is significant that it apparently has not had a greater effect on choice of 
education, for more than a fourth of our respondents.
(Full question: How much did the current socioeconomic situation affect your choice of 
education?)
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Chart – How much does the current job market give you concerns about your choice of 
education?
As this chart [11] and the next deals with questions that closely resembling each other, a 
little clarification is in order. This first question directly deals with the concerns about 
the current job market in relation to their education, whereas the second graph puts an 
emphasis on the fears for not being able to get a job when the education is finished. As 
described in our characterization, the majority of our respondents are Bachelor students, 
which means that the majority will still have several years of higher education left, this 
means that the current job market is not as immediate a concern, as it would be if we 
had a majority of Masters students. The chart shows the distribution of our participants 
from the category “Not at all” to “Very much”. Only around 40 % are not concerned 
with their education in the context of the current job market, while the remaining 
majority of approximately 60 % are concerned about their education in relation to the 
job market. Around half of these respondents that have concerns are in the “somewhat” 
grouping, showing that while it is not the biggest concern, it is still more than “not very 
much”, the remaining half of the 60% percent however chose “much” or “very much” 
indicating strong concerns about their education in relation to the current job market.
(Full question: How much does the current job market give you concern about your 
choice of education?)
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Chart – To what degree are you concerned about not having job opportunities after 
completing your education?
Having explained the particulars above, we will go straight to looking at our data in the 
chart [12]. As we can see on the chart, a pretty strong majority of our respondents chose 
to answer “somewhat”, “concerned” and very concerned when it comes to if they are 
concerned about being able to land a job after their education has finished. A bit more 
than half of our respondents who are concerned, where however only somewhat 
concerned, whereas those that chose “concerned” or “very concerned” make up around 
one fourth of our participants. The remaining three fifths or 40 % of our respondents do 
not seem to be overly concerned about their job opportunities in the near future. Overall 
it would seem that a majority of our respondents do have some concerns as to job 
opportunities when they enter the job market, but there is still also a rather sizeable 
minority, with little to no concerns on job opportunities.
(Full question: To what degree are you concerned about not having job opportunities 
after completing your education? Note: The last two possible answers are “very 
concerned” (yellow) and “somewhat concerned” (purple))
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5.7 Bourdieu analysis on the survey.
As we covered previously in our charts and interpretation of those charts, prestige was 
one of our key questions in the survey. This is due to our hypothesis of the third 
question “The financial recession has changed the Symbolic capital value of careers in  
business”. The chart told us that more than half of our respondents care little to nothing 
about the prestige of their educational choice, while the remaining parts of the chart 
where primarily covered by “Somewhat” answers and around 20% answered with 
“Much” or “Very Much”. This does not exactly bode well for our hypothesis, so we 
decided to exclusively take the Copenhagen Business School respondent answers from 
the survey, and see if people who are actively pursuing business studies put a greater 
emphasis on prestige.
As we can see in the Appendix (Appendix 4.1) this does indeed appear to be the case, 
with more than 40% (41,7% to be exact) of the business studies respondents having 
answered “Much” or “Very Much” and an additional 31,8% answered “Somewhat” this 
mean that less than 30% percent of our business studies respondents that are not 
affected very much or not affected at all. That is quite a difference then, between the 
overall chart, and the selected calculations for business studies respondents. It is 
however also something that has been covered in the media, here by Politiken online 
newspaper (Politiken 2011). It was written with the header “It is the opinion of the 
minister for science that the youth pay far too much attention to grade averages and 
prestige when choosing their education” [Free translation] The tone of the article 
suggests that there is a tendency for Danish students to not think of alternatives to their 
educational desires, and is exemplified by a study saying that 44% of those having 
applied for medicine, law or psychology have only applied for that exact education, and 
no alternatives. It is however also suggested in the article, that these numbers stem from 
security, and not prestige. That with medicine, law and psychology, you know what you 
are getting in to, and where it leads. Nonetheless, our own survey and the article, 
strongly indicates that there is indeed a sizeable emphasis on prestige.
As we described in our theory chapter, symbolic capital is made available through 
prestige among others, but more importantly through the accumulation of the other 
capitals (Economic capital, Cultural capital and Social capital). Prestige is therefore a 
product of forms of capitals that can increase Symbolic capital, and as we can see, the 
considerations concerning prestige are sizeable in general, and a majority in the case of 
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our business studies respondents. So if there is prestige in studying at the Copenhagen 
Business School, then that would be ascribed to Cultural capital (see knowledge 
obtained by agent; explicit knowledge), but being a business school, one would assume 
that the Economic capital is also involved somewhere, and so we decided to take a look 
at the concrete numbers from our survey, on how concerned our business studies 
participants are about their job opportunities when finished studying. The most 
significant number that came from looking into the business studies respondents where 
0% (Appendix 4.2), which means that not one single student attending the Copenhagen 
Business School were “Very concerned” about job opportunities when finished with 
their studies, as opposed to the overall survey, were a little less than a fourth were 
actually very concerned. The second most significant find, is that in the overall survey, 
around 15% percent were not concerned at all about their job opportunities after 
finishing their studies, compared to the business studies data of 41% with no concerns 
at all.
As with prestige, the question regarding job opportunities at the end of one’s studies 
varies significantly from the picture our overall chart paints. According to this data, it 
would seem that there is a great focus on Cultural capital, as with many other higher 
educational institutions, but maybe even more so in the case of Economic capital, with 
only a minority of around 23% being concerned about job opportunities.
A relevant question then arises; does the current socioeconomic situation influence 
educational choice? According to the overall survey there is a small minority that feels 
that the current socioeconomic situation has influenced their choice of education. As 
can be seen on the chart in the previous segment, less than 10% of our respondents 
chose that “Much” was the influence the socioeconomic situation had on their choice of 
education, and less than half of that felt that it had influenced them “Very much”. 
According to the graph, fully half of our respondents believed that the current 
socioeconomic situation had not influenced them at all, with around a quarter saying 
“Not very much” the rest chose “Somewhat” with maybe an eighth of the respondent 
answers. While isolated, the numbers from the business studies respondents (Appendix 
4.3) do not seem all that positive in context with our hypothesis, however when 
compared to the above chart results, it paints an entirely new picture.
While the weight of answers still weigh towards “Not very much” and “Not at all” it 
does so with far less vigour than the overall results. While the two dominant answers 
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weighed in at around three quarters of the overall votes before, they only make up 
54,6% of the answers for our business studies participants, with the remaining large 
majority making up the rest. With 22,7% having answered “Somewhat” to the 
socioeconomic situations influence on education choice, it is still a quite small minority 
who have been influenced to a greater degree. But even those 23,5% is still a major leap 
from the numbers shown in the overall version. It is a boost of around 10%, which 
while it does not seem that major, still means that our participants from the business 
studies feel that their educational choice has been influenced almost twice as much as 
that of the overall results.
One could also ask however, if it is the specific educational institution that carries the 
Cultural capital, or if it is the business educations themselves. In order to try and 
determine this, we will need to look at our chart depicting whether or not our 
participants were willing to move in order to get a similar education, at another 
institution. The intention of looking at this, is of course to determine more clearly if the 
Cultural capital is tied up in the Copenhagen Business School, or the educational 
compositions they provide. As with above, we are using the overall chart for this 
question, and specific data from our business studies participants from the survey. The 
overall chart shows that most would want to move to attend a similar study, with less 
than a fourth not wanting to move at all. Of the three fourths that did want to move, a 
little more than half of those wanted to move, period, and the lesser half wanted to 
move, but only for a limited range. So how does this data look when compared to the 
data of our business studies respondents(Appendix 4.4? It is actually remarkably similar 
with a calculated 36,4% that would move, 40,9% that would move, but only for a 
limited range, and the remaining 22,7% who did not want to move. The amount not 
wanting to move is almost identical to the overall results. So the difference is found in 
the moving range, where the majority in the overall chart wanted to move regardless of 
distance, this is not the case for the business studies participants, where we can see a 
slight shift in the data. This shift of 10% or so from “Yes” to “Yes – but a limited range” 
is however insignificant in whether or not the prestige, or Cultural capital is carried by 
the education or the institution. We can however take the overall charts data and the 
business studies participants data and see that it does not seem as if the Cultural capital 
is tied to the institution, is does seem on the other hand like the business education itself 
is what carries the real prestige. 
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Of the three different capitals, our analysis indicates those capitals that primarily make 
up the Symbolic capital (that is, the accumulated capitals) of the sub field, specifically 
within business studies respondents are Cultural capital and furthermore Economic 
capital. The reason for Cultural capital having a large impact on the Symbolic capital, is 
as described above due to the prestige credited towards business studies educations, and 
not specifically the institutions themselves. That this Cultural capital is not credited to 
the institutions is indicated in that the large majority of our respondents are willing to 
move if it means getting a similar education somewhere else, if this is the case, then the 
prestige or Cultural capital is not dependent on the institution providing the education, 
but the education itself. From this, we argue that not only is Cultural capital through 
legitimate knowledge and prestige important, but it is one of the dominant parts of the 
Symbolic capital gained.
At the same time we also found out that the Economic capital was a vital part of the 
Symbolic capital, in the sense that the Economic capital consist of one’s future 
economic prospects, we saw this clearly through the comparison of our overall survey 
with the business studies specific data, where the job security expectations of our 
business studies respondents were significantly higher than that of the overall survey 
results. It is also strongly indicated that Economic capital is an important factor in the 
sense that our business studies participants had been far more influenced by the current 
socioeconomic situation than the overall chart showed us. Being strongly influenced by 
the socioeconomic situation suggest an emphasis on the Economic capital.
Social capital, being the significant relations we form, does not seem to play any major 
part in the reflections of our responders, so the capitals that seem to be emphasized in 
this sub-field is primarily Cultural capital and Economic capital.
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5.8 Part conclusions
What are the main conclusions drawn from KOT numbers?
When the social economic situation was at its highest with low unemployment and high 
wealth, the applicants for higher university in Denmark went down dramatically in the 
summer of 2008, however after the budding recession the numbers have risen 
dramatically to give the highest amount ever, and the highest percentage increase per 
year since the measuring began in the 1970es. A further analysis showed that this 
increase in applicants was spread rather evenly across the universities with especially 
the universities in Jutland and Funen receiving a major gain in students. The general 
increase did also affect specialty universities such as Copenhagen Business School and 
the Technical University of Denmark, but not in a way that we had expected, with the 
increase being on some accounts significantly lower for these universities than the 
general universities in Copenhagen and Aarhus. The specific numbers showed 
inconclusive results as to the effect on general business studies that were not on a 
specific business minded university a la Copenhagen Business School, with 5 selected 
specializations in both domestic and international business having seen either a major 
increase or an almost non-existent rise.
What are the main conclusions drawn from the Government analysis
After reading this analysis it should be quite clear to the reader that we have not been 
able to validate our hypothesis for our Working question 2. When trying to answer the 
question “Has the Danish government earmarked more money for business studies 
educations compared to other lines of education during the financial recession, and has 
the rhetoric changed?”, the short answer is no, as we have come to realise that there has 
not been a certain change in the rhetoric towards business studies. Instead, the biggest 
focus in the last few years has been on internationalisation and the wish that every 
university student should, at least once during their education, try to study abroad.
The government apparently believes that internationalisation is better for the 'greater 
good' than directing money for certain parts of the universities. 
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What are the main conclusions drawn from the survey?
The main conclusions we gathered from the survey are that our respondents are 
primarily a group of 21 to 26 year olds, the majority are Bachelor students with a 
minority of Masters and very few PhD’s. Most of our participants started their studies in 
the interval 2009-2011 and are primarily social sciences and humanities/arts students. A 
sizeable minority are studying business studies. They are mainly spread across Roskilde 
University, Copenhagen University or the “Other” category, with a decent minority 
studying at the Copenhagen Business School and Aarhus University. Of all these 
participants the vast majority (more than three fourths) are studying their first priority 
choice, while less than a fourth are not at their first choice.
Overall a little more than half of our respondents did not think that prestige was of any 
import, while around a fourth answered somewhat, and less than that believed the 
prestige was important. Going more in depth with our business students however, 
showed that there was twice as many that believed prestige to be of import (those that 
answered “Very much” and “Much”).
We also concluded that there is only a slight difference between our overall results and 
business studies participant results as to whether they would consider moving to attend 
a similar study as their first choice. Overall around three fourths were willing to move, 
while less than a fourth wanted to move, these results correlate to those from our 
business students, indicating that the prestige you gain, is not from the institution, but 
the education itself.
Close to three fourths of our overall results indicate that the recession has had little to 
no influence on educational choice and considerations, which is a result that does not 
correlate with the results from our business studies participants. Their results showed 
that only half of the business studies participants felt that they were not being 
influenced by the socioeconomic situation, while the remaining half actually did feel 
influenced, half of those feeling greatly influenced, which is far more than our overall 
results indicate.
One of the most significant finds however, was that while the overall results showed 
that close to a fourth of our respondents were very concerned about being able to land a 
job when finished with their education, as opposed to the business studies respondents, 
were absolutely no one answered “Very concerned” to being able to get a job. Another 
very significant find is that the overall results showed us that around 15% were not 
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concerned about getting a job, for business studies participants, that number was 41% 
with no concerns at all about getting a job. We can conclude from this, that there is a 
great insecurity concerning the future job market, especially in context to our 
participants educational choices. This does not appear to be the case for our business 
students however.
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6. Discussion
Having analysed the business studies respondents’ results of our survey previously, we 
know that several key opinions/answers differ significantly from the overall results. We 
have concluded that these were more influenced by the recession compared to the 
overall, and many of those chose a business related study at the Copenhagen Business 
School, something that, according to our data, they felt was more prestigious than what 
the overall survey results indicate. That they supposedly do not fear the future job 
market post-education in the same degree as the overall results is especially significant. 
These are all strong indicators that business educations should be popular since they 
bring both prestige and, according to our survey, one does not need to fear the post-
education job market, at least not close to the degree that our overall results indicate. So 
keeping our disproved hypothesis “There has been a rise in applicants for bachelor 
programs at business schools” from the first question, and the gained results from the 
third question, why is business studies not all that popular? The Copenhagen Business 
School, which is the hub of business studies in Denmark has only seen an applicant 
increase of 59% from 2008 to 2011, while Aalborg University has experienced a 
percentage-wise application increase of more than twice than that (as described in the 
analysis of our first question, and furthermore in our appendices), as well as almost all 
other universities having far larger percentage increases in applications (Copenhagen 
University, Aarhus University, The University of Southern Denmark).
One reason that Copenhagen Business School has not seen the rise in applicants we had 
expected could be that the government has not either advocated business studies as we 
thought. Instead, the minister of Education, Morten Østergaard has begun to implement 
more self-rule for the universities. He argues that they are more competent at running 
their economy, and this can possibly lead to a state where the universities can move 
resources between different faculties and hereby meet the requirements of tomorrow’s 
society.
This society, according to the government, will include the need for working across 
borders. In order to prepare students for this, the government in cooperation with 
universities in other countries has implemented a system where students do some of 
their studies abroad and then bring the ECTS points home as a part of their final degree. 
In an article in Danish newspaper Politiken on May 3rd 2012, Thomas Flensburg writes 
about how a newly qualified nurse commutes from her home in Copenhagen to her new 
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job at a hospital in Ystad, Sweden every morning. The municipality of Copenhagen has 
recently signed an agreement on jobs across the Øresund region, where the Job Centres 
in Copenhagen will do a focused effort in making unemployed people search for jobs in 
the southern Swedish region of Skåne. A Swedish Job market analyst comments that 
Danish labour is welcomed in the region, and that the job exchange agreement will 
benefit both countries and help level the state of the market on both sides of the 
Øresund Strait. (Flensburg: 2012) 
This proves that the exchange of workforce is not only a vision, but that there is actually 
goodwill from all sides. 
When we look through our KOT Data as explained previously in our analysis, CBS has 
not received as high of an increase as other universities, we further explained this by 
completing a percentage analysis of 8 of the major universities as seen in appendix 3
The result may come as a surprise considering the situation at hand. Certainly one can 
argue, as we did in our hypothesis, that a situation with a slump market should spur 
more a spike in the applications towards business focused universities such as 
Copenhagen Business School. However there are mitigating factors when forming the 
analysis as we have previously explained, and one cannot simply look at the percentage 
analysis and conclude that Copenhagen Business School and business related studies 
have failed in gaining a significant increase.
We therefore looked at other business focused lines at different universities, to be 
specific we took 5 study lines from Aarhus University and University of Southern 
Denmark, where the numbers provided some insight into how business related studies, 
outside of the traditional powerhouse of Danish fiscal and economic studies in trade 
were seeing this general spike. Our findings, however, were inconclusive, as 3 of the 
university lines had seen a massive increase, larger than the national mean amongst 
higher education in general, while two other lines that are seemingly completely 
unrelated of each other (being different specifications on two different universities) had 
seen a minimal increase. This therefore does not really prove, nor disprove the notion 
that business focused studies are seeing a meteoric rise in applicants after the financial 
recession hit.
It is important to note that the Copenhagen Business School has a very low number of 
both specific lines and capacity for students meaning as we previously explained that all 
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19 specifications have been completely filled out every year since 2008, a perfect record 
that no other university in Denmark can brag about. This will certainly also have an 
effect as the lowest average score to get into Copenhagen Business School in 2009 was 
4,4 on the Danish scale, that being an extremely specific study in Asian Studies 
Programme with a focus on Japanese. On more “broad” and “mainstream” lines such as 
common commerce economy (Almen Erhversøkonomi, HA) the requirements were 7,2 
that same year (KOT: 2009).
Every other university in Denmark, both specifics like Denmark’s Technical University 
and much more broader universities like Copenhagen University and University of 
Southern Denmark have specific study lines which are never full, and therefore 
requirements if chosen as a first priority will basically always be met. While we have no 
specific first hand sources that state that this is a reason for the added growth, one must 
clearly take it into account that this new generation of higher educated young people 
will consider the grade point average needed to get in a huge point of focus. Consider a 
student with a 4.6 grade point average, one such person would have absolutely no 
reason to add a business study at Copenhagen Business School amongst neither first, 
and especially not 3rd or 4th priority, however the lines specific to Aarhus University 
and University of Southern Denmark where there are always lines open will have a 
much greater allure as an “insurance policy” should the person in question fail to gain 
admittance to their first priority. This suggestion is further supported by the fact that in 
our survey, when asked about whether their current education was in fact a first priority 
choice or not, less than 10% (Appendix 4.5) of the Copenhagen Business School 
respondents answered that it was not a first priority study, a number that is only half as 
large as that of our overall results. This would indeed seem to lend credence to the 
above suggestion concerning the business schools in Denmark, specifically the 
Copenhagen Business School.
In Bourdieu’s eyes, the educational system is a primary example of cultural 
reproduction.
Our survey indicates that students at CBS value the prestige of their education higher 
than people who attend other higher educational institutions, which we derived from 
these students’ answers, that state they were more certain that they would be successful 
in their post-educational, socio-economic situations. The case could be made that this 
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prestige, this highly rated symbolic capital, is caused by the very fact that enrolment is 
hard to obtain?
Growing up in Denmark, being active agents in the field of education from an early age, 
agents develop dispositions - expectations - about the symbolic capital connected to the 
various institutions in the sub-fields of education. As such, these sub-fields have greater 
opportunities for “growth”, if the cultural arbitrary of society is capable of shaping the 
habitus of agents to this perception before the agents actually enter the field. However, 
with the recession and the following massive layoffs in various industrial sectors, one is 
lead to the thought that the symbolic capital associated with the sub-field of higher 
education and the educational institutions associated with it, could very well be shifted. 
As such, it could balance the general rating of this symbolic capital on to an array of 
future careers, where the importance lies in simply having a job, rather than having a 
high education associated with economic, cultural and thus symbolic capital. Whether 
the educational system is so fixed in its own cultural heritage that it is incapable of 
transformation is indeed interesting, but the larger question seems to be:
How come, when the economy is in a recession or post-recession period, are students 
focusing on a few programs which have extremely high requirements and are filled to 
the limit at every enrolment, while so many vocational education programs are being 
ignored and left with plenty of open slots?
As a Uni-Faculty institution (while the term should be quite clear, we will nonetheless 
clarify by saying that a “Uni-Faculty” is an educational institution with one specific 
focus, such as business for the Copenhagen Business School, or IT for the 
Technological University of Denmark), with a constant high requirement and lack of 
space to fit all applicants, it is relevant to discuss whether the lack of admittance to 
Copenhagen Business School is influenced by the socio-economic situation and general 
interest in business studies, or rather a discussion about the Danish educational system, 
and its structure towards a broad base rather than a focused effort in where the interest 
lies.
By looking at the KOT numbers, we can derive that the structure of the Danish 
educational system has remained largely unchanged for a long time. As an exponentially 
larger amount of academics keeps emerging in the educational field, one must assume 
that the hierarchy of the educational field is breaking. Thus, the very effects of the 
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social reproduction and pedagogic action of the educational system, along with its 
imposed symbolic violence, are undergoing changes. Where, according to Bourdieu, the 
educational structure reproduces itself through implicit norms and practices, the 
continuous, exponentially growing arrival of new academics - who are taught in the 
ways of democracy and independence (as seen in the subchapter of contextualization 
regarding the Danish educational structure), could serve to examine the (educational) 
structure of society from an array of new perspectives, and thus function as a catalyst 
for renewing the structure by identifying the forces which are at hand in the process of 
social reproduction.
Our hypothesis for our third working question is “The financial recession has changed 
the Symbolic capital value of careers in business” and we have aimed to answer that 
very prediction. We ended up neither directly proving nor disproving our hypothesis, 
but we seemed to have largely answered our working question regardless of that. The 
question is now; why were we not able to answer the hypothesis? First of all, our survey 
gave us very useful data, but to answer our hypothesis completely we would essentially 
need an identical survey, but it would have to be from before the start of the recession. 
This would have enabled us to track any changes through this socio-economic event in 
the sub-field of higher education. As this was in no way possible, we decided to get as 
close to this data as possible, and what we ended up with was the KOT numbers 
described previously. The KOT numbers allowed us to track application tendencies 
across several years which were very useful for our first working question. This data 
however could not help us with our analysis on the change of the different capitals 
within the sub-field of higher education. However, seeing as what we really needed was 
comparable material, that is what we got, but not from the outside. We decided to isolate 
our business studies data in order to compare that to the overall data, which allowed us 
to point out the differences in Symbolic capital.
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7. Conclusion
A huge rise in university-applicants can be observed from 2009 and onward. This 
cannot be explained by a larger youth group as the result of birth rates between 1988-
1992, therefore it seems to be almost completely a consequence of the financial crisis. 
Looking at numbers on business-specific lines from different universities, we cannot 
conclude specifically that the financial recession has increased the number of business 
students, as we cannot deduce this from the KOT numbers either. We can, however, see 
that the general sub-field of institutionalized higher education in Denmark has 
encountered problems in adapting to the sudden spike in applications following the 
financial crisis.
Because of this, the government has begun giving the universities bigger budgets and 
more self-control. This should ensure that in the future, there will be the required 
capacity on the various educations offered in Denmark. Furthermore, the government 
has tried to make students travel abroad to do part of their studies
According to our survey and the calculations in our appendices, there are significant 
differences between our Copenhagen Business School respondents and our overall 
results. There are also strong indications that respondents from the Copenhagen 
Business School are far more influenced by the recession, and also similarly less fearful 
of their post-education job opportunities. We have also noted that they feel more 
prestige about their study than the overall results, but that this prestige is not prescribed 
to the university, but the quality and the study composition. There is a larger emphasis 
on Cultural and Economic Capital for our Copenhagen Business School respondents, 
but we have been unable to detect a definitive shift, we can however conclude that there 
are Symbolic Capital differences between our two groups. Moreover, Social capital is 
not emphasized anywhere.
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8. Afterthoughts
Whenever a person or a group writes a project, there are certain afterthoughts that are 
gained during the research and writing stage of the project. In our case this is no less 
different, especially as this is our first project where we are analysing data that we have 
collected ourselves, and are basing some of our conclusions on this data.  
Chronologically, the first relevant concern was that none of us had ever worked with 
our own data in a project, so we had very little formal training for working with this 
data, not to mention actually gathering it in the first place.
This at the least means that everything we have worked with concerning our own data 
has taken more time than it otherwise would. One thing that could definitively have 
improved our project would be a much greater knowledge of creating a survey and 
properly using statistics programs to help with analysis and interpretation of the data 
from that survey.
We developed several concerns during the course of our project writing, especially 
concerns regarding our questionnaire. The first and primary concern was that we would 
have liked to have had more time for the questionnaire itself, especially in terms of how 
long it was open for answering. Due to the limited time we have for writing a project, 
and not just writing it, but reading background information for it and understanding the 
different sections we want to include in the general project, we knew that we would 
have some problems with the questionnaire. We chose to focus on reaching a large 
enough audience for our survey to carry some numerical weight, but that came at a price 
later on, when we got more focused on the exact direction we wished to go in. It meant 
that we had some numerical weight, which was both because of the amount of time our 
survey was up, but also because it was the first survey launched from our house at RUC. 
The problematic part of launching our survey so fast, was that the questions were 
somewhat more vague than what we would have liked them to be when we started 
processing the data.
A consideration that would also have aided our project, both in terms of pure numbers, 
but also in terms of its ability to represent several key higher educational institutions, is 
our form of distribution. Our primary means of distribution for this project was the 
social medium Facebook, where we invited all of our collective Facebook contacts to 
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answer our questionnaire (as we are university students, it only follows that a large part 
of our contacts would be too), something that while giving us close to 300 respondents, 
still had its flaws, e.g. that some educations were overly represented and some were 
almost not present at all.
So something that could easily have improved our project, and any future projects, 
would be finding a media that allows for us to get into contacts with many more Danish 
higher education students, and from more institutions (preferably this would also mean 
a more even weight of respondents). Another helpful tool would be being able to offer 
the respondent some sort of compensation for their help, for example letting them 
participate in a draw with some sort of prize.
Following these considerations, is one which is far less easily fixed. One thing that 
several in our group noted during lectures, is that offering a carrot before the proverbial 
stick, usually brings results easier. What we would have needed was simple incentive 
not based on altruism. We have observed that a possible solution could be paying a 
small amount of money per answer, or including all of the participants in a contest to 
win something like gift certificates, but this also brings a delimitation in respondents 
maybe wanting to complete the questionnaire faster, and hereby less accurate.
In order to improve our project, some qualitative data could have been very beneficial 
in certain places. A crucial place could have been concerning the influence that the 
recession had on the choice of education, but also especially in terms of why people felt 
that prestige was more or less important across different studies. This could be done by 
simply interviewing a few of the survey respondents, but if given the time and 
resources, we would have been able to do mass interview sessions by semi-structured 
interviews. This would mean that we could potentially have created some very 
beneficial qualitative data, which we could then potentially quantify, given the semi-
structured nature of the interviews. While this approach would take far more time and 
potentially resources than our current approach, it would also allow for some far more 
concrete and in-depth conclusions. 
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10. Appendices
Appendix 1: Questions from our questionnaire 
We are a group of 4th semester Social Science students from Roskilde University. We 
are studying the current economic situation in Denmark and its effect on choice of 
education. We would therefore like to ask you a few questions concerning this subject. 
There are 11 simple questions to answer and the information you give will help us 
greatly in our research. All participants are of course anonymous. Sincerely: Anders H. 
Jessen, Thomas Pultz, Patrick Schack, Andreas B. Suhr.
What is your age?
0-18
18-20
21-23
24-26
27+
What university are you attending?
København University
Roskilde University
Aarhus University
Aalborg University
Copenhagen Business School
Syddansk University
DTU
Other University (Please specify)
What subject is your current education?
Social Sciences
Humanities / Arts
Natural Sciences
IT / Technology
Economic or Business studies
Law
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Other
What level of education are you currently studying?
Bachelor
Masters
Ph.d.
When did you begin your current education? (A four digit answer please. Example: 
2010)
Was your current education your top priority when you applied?
Yes
No
How much did the current socioeconomic situation affect your choice of education?
Very much
Much
Somewhat
Not very much
Not at all
How much did the prestige/status of your current education affect your choice?
Very Much
Much
Somewhat
Not very much
Not at all
Had you not been accepted to your current education, would you have considered 
moving to study at another university for a similar degree?
Yes
Yes - but only a limited distance
No
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How much does the current job market give you concern about your choice of 
education?
Very much
Much
Somewhat
Not very much
Not at all
To what degree are you concerned about not having job opportunities after completing 
your education?
Not concerned at all
Not very concerned
Somewhat concerned
Concerned
Very concerned
(We are sorry to inform you that you cannot participate in this survey)
Thank you very much for participating in our survey. Your information will greatly help 
us in our semester project concerning choice of education.
Appendix 2: Data from our research 
As the data from our questionnaire is quite extensive, we have submitted it online. It is 
available here: 
<https://docs.google.com/spreadsheet/ccc?key=0Ai9lIcr-
tug9dGpFeFlCY2N6cnVxUlp3UVZQSXFtdWc#gid=0>
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Appendix 3: Excerpt of KOT numbers
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Københavns Universitet Applicants 1st priority Availability
2008 14130 7267 47/74
2009 20782 10504 31/74
2010 25162 11773 24/74
2011 27243 11897 13/74
Percentage Increase 92% 63%
Aarhus Universitet Applicants 1st priority Availability
2008 12864 5593 66/89
2009 17470 7523 56/84
2010 20574 8217 31/86
2011 22936 8329 24/86
Percentage Increase 78% 49%
Copenhagen Business School Applicants 1st priority Availability
2008 8478 3711 0/19
2009 10727 4333 0/19
2010 11448 4159 0/19
2011 13465 4706 0/19
Percentage Increase 59% 49%
Aalborg Universitet Applicants 1st priority Availability
2008 4427 2224 54/58
2009 5042 2513 56/62
2010 7108 2865 55/62
2011 10336 3719 57/67
Percentage Increase 133% 67%
Roskilde Universitet Applicants 1st priority Availability
2008 3475 1437 06-okt
2009 3815 1519 04-nov
2010 4968 1836 03-okt
2011 5337 1879 03-nov
Percentage Increase 54% 31%
Syddansk Universitet Applicants 1st priority Availability
2008 6936 2760 70/79
2009 7995 3176 67/79
2010 10964 3917 70/81
2011 13586 4597 63/83
Percentage Increase 96% 67%
Danmarks Tekniske Universitet Applicants 1st priority Availability
2008 2843 1252 14/23
2009 3049 1343 nov-23
2010 3545 1413 sep-23
2011 4302 1567 okt-25
Percentage Increase 51% 25%
Appendix 4: Copenhagen Business School survey numbers
The number of Copenhagen Business School students and their choices for the question 
on whether or not they thought about social status or prestige of the education when 
they applied for university, counted from survey:
(If we divide each of the numbers by 2,2 (because number of respondents is 22) and 
then multiply them by 10, we will have our percentages)
Answer No. of respondents Percentage 
Very Much 2 9,1%
Much 7 31,8%
Somewhat 7 31,8%
Not Very Much 1 4,5%
Not At All 5 22,7%
(Total) 22 100%
The number of Copenhagen Business School students and their choices for the question 
on whether or not they were concerned about job opportunities when their study was 
finished, counted from the survey:
(If we divide each of the numbers by 2,2 (because number of respondents is 22) and 
then multiply them by 10, we will have our percentages)
Answer No. of respondents Percentage 
Very Concerned 0 0%
Concerned 5 22,7%
Somewhat Concerned 6 27,3%
Not Very Concerned 2 9,1%
Not Concerned At All 9 40,9%
(Total) 22 100%
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The number of Copenhagen Business School students and their choices for the question 
on whether or not the economic recession had any influence on our respondents choice 
of education, counted from survey:
(If we divide each of the numbers by 2,2 (because number of respondents is 22) and 
then multiply them by 10, we will have our percentages)
Answer No. of respondents Percentage 
Very Much 2 9,1%
Much 3 13,6%
Somewhat 5 22,7%
Not Very Much 6 27,3%
Not At All 6 27,3%
(Total) 22 100%
The number of Copenhagen Business School students and their choices for the question 
on whether or not they would consider moving in order to attend a similar study at 
another university, counted from survey:
(If we divide each of the numbers by 2,2 (because number of respondents is 22) and 
then multiply them by 10, we will have our percentages)
Answer No. of respondents Percentage 
Yes 8 36,4%
Yes, limited range 9 40,9%
No 5 22,7%
(Total) 22 100%
The number of Copenhagen Business School students and their choices for the question 
on whether or not their current education was their top priority:
(If we divide each of the numbers by 2,2 (because number of respondents is 22) and 
then multiply them by 10, we will have our percentages)
Answer No. of respondents Percentage 
Yes 20 90,9%
No 2 9,1%
(Total) 22 100%
84
